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ABSTRACT 
 
The political upheavals of decades before the advent of democracy left far reaching 
consequences to the South African education system. The culture of teaching and 
learning suffered a severe blow since schools were the battlegrounds of the 
oppressor and the oppressed. Whilst learners developed an academic attitude, 
teachers lost sight of their professional ethos. The oppressor’s ultimate aim was 
largely to create a black labour force mentality that is denied opportunities to 
creativity and critical thinking approach.  
 
A different approach to the training of student teachers was necessary if the integrity 
of the teaching profession was to be retained. This includes the inculcation of a 
perspective in which aspirant young student teachers embrace the teaching 
profession with more positive attitude to their practice. It is significant that diverse 
institutions such as the University of Johannesburg, with its education faculty, began 
to conceptualise a framework based on the educational excursion for first year B.Ed 
Students. The Golden Gate Educational excursion became an outdoor learning 
experience for realisation of the faculty framework. 
 
The framework expresses the commitment to the education and training of caring, 
accountable, critically reflective educational practitioners who would be able to 
nurture and support learning in a diverse educational context. The educational 
excursion curriculum was therefore, tailored to serve both conceptual framework and 
the professional development. 
 
 This research report attempted to articulate the views of first year B.Ed students on 
the professional development after the Golden Gate educational excursion. A 
generic qualitative study situated within an interpretive research paradigm was 
applied in the study. Observations, interviews and feedback evaluation forms were 
vital in the collection of data. 
 
B.Ed first year students were the participants in the research process. The premise 
for the study of their professional development is deduced from Bronfenbrenner’s 
ecosystemic model. The central view is that development cannot be fully understood 
unless we view it in relation to various systems in which people are involved. It is 
therefore, viewed within the social context. Within the social context, students 
accumulate experience that determines how they attach and construct meaning to 
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reality around their environments. The accumulated experiences as well as their 
personal reflection on the professional practice provide a learning experience that 
result in new paradigm about the teaching profession. 
 
Feedback evaluation forms completed by first year BEd students served as a 
reflective exercise on detailed aspects of the excursion. Their views were well 
articulated and triangulated with interviews and observation data in form of pictures 
attached in the addendum. The evidence clearly showed a positive change of first 
year BEd students’ views about teaching profession after Golden Gate excursion. 
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 CHAPTER 1 
RATIONALE AND OVERVIEW OF THE STUDY 
  
1.1   INTRODUCTION  
Teaching is one of the most contested and contradictory professions of our time. The 
political upheavals of the decades before democracy entrenched educational paradigms 
with consequences that are still visible today. In the midst of political transformation, the 
culture of teaching and learning suffered severely, with teachers participating in protest 
marches and chalk downs (Hartshorne 1991, p.68). Whilst learners developed an anti-
academic attitude, teachers lost sight of their professional ethos (Smith & Schalekamp 
1997, p.2) and fewer individuals have been willing to enter the teaching profession. One 
of the salient features in this decline in the interest of teaching as a profession has been 
articulated by HSRC (2005, in Mabogoane & Patel, 2006, p.127) as a change in teacher 
supply and demand.  
Some leading institutions of higher learning have called for revitalisation of the teaching 
profession, including the University of Johannesburg‘s Education Faculty, which has 
been advocating greater professional development in teacher education. The use of 
outdoor learning, in the form of educational excursions for Bachelor of Education (BEd) 
students, was part of a faculty mission to create teachers who, in the words of 
Schulman and Schulman (2004), should lead (possess vision), be willing (have 
motivation), be able (know and be capable of doing), be reflective (learn from 
experience) and be communal (act as a member of the community).   
When the educational excursion was first conceptualised as part of first-year module in 
2009: “Introduction to the South African School Curriculum,” its focus was on 
environmental education, in response to the newly-promulgated policy framework in 
teacher education that required cross-curricular teaching within the national curriculum. 
However, when the faculty adopted a conceptual framework for teaching and learning, 
  
2 
 
the emphasis of the educational excursion evolved to focus on professional 
development of student teachers. The framework expresses commitment to the 
education and training of caring, accountable, critically reflective educational 
practitioners who would be able to nurture and support learning in a diverse educational 
context (Petersen, Dunbar-Krige & Fritz, 2008). Each of the components of the 
educational excursion curriculum was then tailored to serve the following two foci: that 
of conceptual framework and that of professional development. The focus of this study 
is thus, to investigate the views of student teachers’ professional development during 
and after the educational excursion. 
 
1.2  THE RESEARCH QUESTION 
According to Welman and Kruger (1999, p.12), a research problem is a particular 
difficulty a researcher experiences in the context of either a theoretical or practical 
situation, or a problem to which he/she wants to obtain a solution. For Booth et.al (1995, 
p.53) “it is always some version of your ‘not knowing or not understanding something’ 
that you and your readers should know and understand better.” The statement gives 
direction to the research, and should “introduce the reader to the importance of the 
problem, place the problem in an educational context and provide framework for 
reporting” (McMillan & Schumacher, 2001, p.78). It is indicative of a need to know or to 
make an inquiry and it is in this context that Welman and Kruger (2001, p.2) view 
research as a process in which scientific methods are used to expand knowledge in a 
particular field of study.  
In order to understand the problem statement of the research, viewpoints of the 
participants in the programme were considered, I therefore pose the following research 
question:  
What are the views of first-year BEd students on their professional 
development after the Golden Gate educational excursion?  
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1.3   SIGNIFICANCE AND AIM OF THIS STUDY 
McMillan and Schumacher (2001, p.5) maintain that “educators are constantly trying to 
understand educational process and must make professional decisions.” It is from this 
context that the research report endeavours to outline the views of first-year BEd 
students on their professional development after the educational excursion. This aim is 
articulated from the premise that the outdoor learning activity in the form of the 
educational excursion will provide a setting conducive to authentic reflection of our 
professional practice. It is also assumed that reflection on one’s professional practice 
will enhance new professional ideas. In a much broader context, the study will help to 
evaluate the current practice by the University of Johannesburg Education Faculty in the 
context of the educational excursion idea and make appropriate recommendations 
therefore. The research report will definitely provide a valuable contribution to the 
academic knowledge on the area of outdoor learning that had previously received little 
attention by education scholars.   
 
1.4   RESEARCH DESIGN 
A generic qualitative study, situated within an interpretive research paradigm was 
applied. In this context, views and interpretations of students attending the educational 
excursion were used to clarify and explore the extent to which professional growth 
occurred. According to Henning, van Rensburg and Smit (2004, p.5): 
Qualitative inquiry allows for different views on the theme that is studied and 
participants have a more open ended way of giving those views [with] systematic 
analysis of socially meaningful action through the direct detailed observation of 
people in natural settings in order to arrive at understandings and interpretations 
of how people create and maintain their social worlds.  
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The nature of this study is suited to an interpretative qualitative design in which the 
researcher explored participants’ views of their professional development during and 
after the educational excursion.  
Terre Blanche, Durheim and Painter’s method of data triangulation (2006, p.380) has 
been applied in order to accommodate a variety of data sources. McMillan and 
Schumacher (2001, p.478) refer to triangulation as cross-validation among data 
sources, data collection strategies, time periods and theoretical schemes. In this study, 
questionnaires, interviews, and observation techniques were used to collect data. 
McMillan and Schumacher (2001, p.169) define a population as a group of elements or 
cases, whether individuals, objects or events, that conform to specific criteria and by 
means of which the researcher intends to generalize his or her results, in this case first-
year BEd students at the University of Johannesburg. A sample is defined by Mertens 
(2010, p.4) as a group that the researcher has chosen from the population in which data 
is collected. McMillan and Schumacher (2001, p.177) on the other hand assert that the 
sample size is the number of subjects in a study. In the context of this research study, 
the sample was 80 BEd student teachers comprising the educational excursion group, 
selected according to stratified purposive sampling, on the basis of their registration for 
the course. It was necessary for them to be willing to participate and the researcher to 
accompany them on the educational excursion.  
 
1.5   DATA COLLECTION 
Data collected during the educational excursion was related to students’ experiences. 
Ten members of staff participated in the educational excursion. Data collected during 
the educational excursion included observations, feedback questionnaire forms, 
photographic pictures of BEd students’ interactions or activities, and focus group 
interviews. 
 
  
5 
 
1.5.1 Observations 
I consistently recorded the activities of the educational excursion through photographs 
(see the attached addendum), and observation. As McMillan and Schumacher (2001, 
p.271) cautioned, “...all techniques of gathering data involve observation of some kind.” 
Observation of the educational excursion process reflected activities in their natural 
setting, and as qualitative researcher my role remained that of a complete participant.  
Mertens (1998, p.318) emphasised that a complete participant researcher becomes 
natural participant, which has the disadvantage of trying to collect data and maintain a 
questioning and reflective stance. Maree (2007, p.86) on the other hand, listed 
guidelines for a researcher when recording observations:  
• “Your field notes should be as accurate as possible. Record what you see, hear 
and experience as if you are seeing it for the first time. 
• Always write up the field notes as you make your observation. You may record 
observation notes with a tape recorder, but make sure that you are clear about 
the context and participants. 
• When recording events or behaviour in a social setting make sure that you record 
both verbal and non-verbal behaviour. 
• Reflection on your observation should be done as soon as possible after the 
event and should include your hunches (it appears, it seems to be)”. 
In the context of this research report, the outline of the programme and setting provided 
a synopsis of the excursion process. Details of the programme and setting formed part 
of the observation technique in which the unfolding of events was meticulously 
recorded. 
The educational excursion was situated in the national park to integrate professional 
educational situation with environmental awareness. Situated in the Free State province 
it conserves valuable fauna and flora of the region. Endangered species are conserved 
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from extinction. It is for this reason that the park is situated significantly far from 
residential areas. The significance of the setting for the first-year BEd students lies in its 
remoteness and tranquillity, far from the urban noise. This setting enhances focus and 
relevance of educational and fun activities.  
The environment provides an atmosphere of free association and retreat to allow 
effective reflection on the teaching practice, and exchange of ideas and experiences on 
educational philosophies. The spacious and natural environmental setting rejuvenated 
critical thinking ability. This exciting setting beyond the classroom or lecture hall was 
intended to realise the aim of the educational excursion (refer to Appendix B). In a letter 
to parents of BEd first-year students who participated in the educational excursion, Dr 
Josef de Beer --- stated the twofold aims of the educational excursion as follows: 
i. We would like our students to feel welcome in the Faculty of Education, and 
this educational excursion is a golden opportunity for students to meet staff 
members. We hope that many of our students, whether BED or PGCE 
students, will consider continuing their studies on post-graduate level (BEd 
Hons, MEd and DEd studies), and this educational excursion provides them 
with the opportunity to meet experts in the faculty, who they might not meet 
in the lecture hall during the normal academic programme. 
ii. The programme will focus on teaching in a holistic, inter-disciplinary 
manner. We shall expose students to interesting teaching methods that, 
due to limited time during lectures, one cannot normally do. We believe that 
this value-adding will provide UJ students with a competitive edge over 
students from other universities. The educational excursion is thus an 
attempt to pay more than lip-service to our mission of being a caring faculty. 
The educational excursion programme was coordinated with the help of faculty 
lecturers and MEd Educational Psychology students. The layout and planning of the 
programme was professionally arranged to ensure that activities were executed to 
impart knowledge and professional experiences to all participants. Activities were 
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implemented with accuracy and coordination. Punctuality was essential and 
adjustments were proactively planned. The five day programme of the educational 
excursion can be viewed in the annexure section of this research report. Observation of 
the educational excursion programme added value in collecting immersed data on the 
research study. Interviews conducted during and after the educational excursion 
validated the data collected from the observation records. 
 
1.5.2 Interviews 
I interviewed individual participant, however the focus group interview was more useful 
as participants shared and exchanged ideas on their experiences collectively. The 
socially interactive mode of participation revealed the rich knowledge they had about 
teaching as a profession. On the other hand, Maree (2007, p.91) has cautioned that: 
In a focus group, a moderator directs discussion among five to twelve people 
with the purpose of collecting in-depth qualitative data about a group’s 
perceptions, attitudes and experiences on a defined topic.  
During the interviews it was clear that participants were free to share their own opinions 
and perceptions on their professional development, and the discussion and questions 
were non-threatening. It was important to show respect to each individual opinion and I 
was careful to use probing questions to elicit the deepest possible response and clear 
up any misunderstanding. Maree (2007, p.89) noted three probing strategies that can 
be used to obtain the maximum amount of data and to verify whether ‘what the 
researcher has heard’ corresponds to ‘what the person has meant’: 
• “Detail-oriented probes are aimed at ensuring that you understand the ‘who’, 
‘where’ and ‘what’ of the answer given by the participant-be careful in using ‘why’ 
type questions as they are sometimes experienced as threatening. 
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• Elaboration probes are designed to get the full picture and normally involve 
asking the participant to tell you more about a certain example or answer given. 
Be sensitive and never try to force participants to answer questions that they 
don’t want to answer. 
• Clarification probes are used to check if your understanding of what has been 
said is accurate. Paraphrasing (giving the gist of what you think you heard) can 
be useful to confirm what has been said”. 
Mertens (1998, 321) highlighted one of the benefits of focus group research as being 
the additional insight gained from the interaction of ideas among the group participants. 
Data collected was well validated by feedback evaluation forms that were later 
completed by first-year BEd students.  
 
1.5.3 Questionnaires/ Feedback Evaluation Forms  
Feedback evaluation forms played a vital role in the exposition of participants’ views 
related to the educational excursion, with 76 completing them immediately after the 
educational excursion. This afforded them the opportunity to reflect on the educational 
excursion experiences, which is essential for any effective learning project to identify 
gaps in the learning process. Mertens (2010, p.51) defines evaluation as a “selective 
exercise that attempts to systematically and objectively assess progress towards and 
the achievement of an outcome”. It was important for participants to reflect on their 
perceptions and perspectives of teaching based on their past experiences as learners, 
as such reflection is fundamental to initiating change. Reflection not only sheds light on 
what has been done but also on the motivation behind it. Schon (1953, in Campbell, 
McNamara & Gilroy, 2004, p.41) argued that reflection enables us to examine our 
practices and underlying assumptions in order to identify why we need to change our 
practices.  
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According to McMillan and Schumacher (2001, p.40), questionnaires encompass a 
variety of instruments in which the subject responds to written questions to elicit 
reactions, beliefs and attitude. Terre Blanche, Durreheim and Painter (2006, p.484) 
define a questionnaire as a group of written questions used to gather information from 
participants. A set of questions were posed in relation to the topic, and first-year BEd 
students were asked to make a written response. Questionnaires were incorporated into 
an evaluation form in which participants were required to assess the impact of the 
educational excursion, and comprised both scaled and open-ended questions. I found 
the use of questionnaires to be of great value in terms of saving time and money, since 
a variety of questions could be administered within a short period, with less cost. 
McMillan and Schumacher (2001, p.257) assert that “a questionnaire is relatively 
economical, has the same questions for all subjects and can ensure anonymity.” 
 
1.6 CONCEPTUALISATION 
Explanation of concepts is important in enhancing understanding and minimising 
misconceptions. I used it to establish the premises on which this research may be 
understood. The concepts below are therefore central to this research work.  
 
1.6.1 Professional 
According to the MacMillan (2002, p.1125), the term ‘professional’ relates to work that 
requires special skills and qualification. According to the Large Print Oxford Dictionary 
(1999, p.637) the word professional is derived from the word profess, which means: to 
be skilled. Profession (noun) refers to a paid occupation, especially one that involves 
prolonged training, and the word professional (noun) refers to a person qualified in a 
profession. The term has, however, lost its original meaning as a result of overuse, as 
now, soldiers, criminals and footballers call themselves professionals. In this study, a 
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teacher is referred to as a professional because of his/her prolonged pedagogical 
training (Bopape2006, p.28).  
 
1.6.2 Development 
MacMillan (2002, p.220) refers to ‘development’ as change, growth, or improvement 
over a period of time, whilst for the MacMillan English Dictionary for Advance Learners 
(2002, p.379) denotes change, growth, or improvement over a period of time. For the 
purposes of this study, when teachers grow further in their profession, it is taken as 
development, as they are more empowered to execute their duties in a relatively more 
proficient way.  
 
1.6.3 Professional Development 
It is generally accepted that ‘professional development’ is essential for improvement in 
education (Guskey 2002, p.381). Although teachers are required to take part in 
professional development by certification or contractual agreement, most report that 
they engage in these activities because they want to become better teachers (Guskey 
2002, p.382). Kathrada (1989, p.6) maintains that there are many misconceptions 
surrounding the term ‘professional development’, in the way it is defined and interpreted 
by researchers. In the opinion of Clearinghouse (1995, p.1), it is a more holistic view of 
the development of a teacher from a novice to an advanced practitioner, and if today’s 
teachers are to be adequately prepared to meet the new challenges they face, they 
need to understand the importance of professional development in relation to their 
practice. 
Professional development is aimed at improving the quality of teaching and thus there is 
a growing need for it in contemporary societies in which education is undergoing 
transition. It is on this basis that the assumption is made that education must meet the 
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needs of society. Professional development will therefore need to be effective and 
innovative in nature, and can be planned in variety of ways: collective or individual 
development, continuing education, pre-service and in-service education and peer 
support. 
According to Maila (2003, p.19), professional development refers to: institutional or non-
institutional professional and academic programmes aimed at improving the curriculum 
development skills of teachers and educators and their professional growth and 
professional development in an on-going process. 
In the context of this research, student teachers are engaged in the process of teacher 
training and are committed to enhancing their professional skills and knowledge with the 
programme arranged by the Education Faculty of the University. Collective participation 
in the programme was regarded as essential to enhance knowledge, skills and practices 
in their teaching career. The definition adopted in this research is that advocated by 
Fullan (1991, in Vrasidas & Glass, 2004, p.2), as “the sum total of formal and informal 
learning experiences throughout one’s career.” 
Since professional development aims at improving a teacher’s approach to teaching, it 
thus relates to the dynamics of a changing educational context and, particularly in South 
Africa, the ability to teach in a diverse, multicultural context. In the context of the 
faculty’s conceptual framework: “we are committed to the preparation of caring, 
accountable and critical reflective educational practitioners who are able to support and 
nurture learning and development in diverse educational context” (De Beer 2009, p.15). 
Professional development is therefore aimed at improving the culture of teaching and 
learning in the country’s diverse schools.  
For professional development to be of good quality, Campbell et al. (2004, p.17) have 
listed 10 principles that need to be adhered to:  
1. “Support for professional development as an integral part of raising the standards 
of teaching and learning. 
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2. Teachers as models of lifelong learning for their students. 
3. Lifelong learning in order to keep up with change and innovation. 
4. Learning from experience is not enough. 
5. The value of the interplay between life history, current development, school 
contexts and the wider social and political scene. 
6. The synthesis of ‘the heart and the head’ in complex educational settings. 
7. Content and pedagogical knowledge cannot be divorced from teachers’ personal, 
professional and moral purposes. 
8. Active learning styles which encourage ownership and participation. 
9. Successful schools are dependent on successful teachers. 
10. Planned career-long development is the responsibility of teachers, schools and 
government.” 
 
1.6.4 First-year BEd students 
In the context of this research report, first-year BEd students are those new to the BEd 
programme, and whose intention is to follow teaching as a profession. It is generally 
accepted that these students have recently completed Grade twelve. The BEd 
programme commences with introductory courses in education and progresses towards 
the fourth and final year, when students are envisaged as sufficiently professional, 
knowledgeable and well-geared to enter the teaching profession.  BEd students at first-
year level are still in the initial stage and adjusting to a university environment. The 
literature study of this research report will conceptualise some background issues 
related to these students. 
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1.6.5 Educational excursion 
Educational excursions are commonly viewed as field trips held for educational 
purposes. Many are held by schools and other institutions but are commonly related to 
courses such as zoology, genetics, geology, geography, forestry and environmental 
science. Warren (1999, cited in Jakubowski, 2003) describes “an educational excursion 
as a critically responsive component of experiential education that is designed to 
facilitate the building of an engaged learning community.” The primary aim of the 
educational excursion in this context was to create an opportunity outside the formal 
classroom situation for students to reflect on their experiences. The faculty lecturers 
found the model outlining the various “push and pull factors” affecting residential trips in 
a higher education context (Smith, 2004) to be instructive.  
 
1.7   ETHICS 
Ethical issues govern and guide the conduct of the researcher. Within the context of 
scientific inquiry, Mouton (2005, pp.239-241) has written that the researcher enters into 
a moral contract with the global scientific community, as he or she agrees to adhere to a 
number of rules or conventions that govern the practice of science as a search for truth 
and knowledge. In striving to obtain objectivity and integrity, the researcher is obliged to: 
adhere to technical standards; report findings fully; disclose details of the research 
design and methodology; and indicate the limits of their enquiry. The researcher must 
not falsify data, and by recording the data in a durable and appropriately referenced 
form, ensure that the research methodology and techniques of analysis are available for 
scientific scrutiny. 
Mouton (2005, p.243-244) gave further insight into the rights of research participants on 
issues of informed consent, privacy, voluntary participation, anonymity, confidentiality, 
dissemination and the right not to be harmed in any manner, whether physically, 
psychologically or emotionally. The social interactive nature of qualitative research 
inquiry makes it risky to breach ethical issues in research. Any breach of confidentiality 
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or invasion of the participants’ privacy is considered a breach of a professional code of 
conduct in qualitative research. In the context of this research report, a letter to 
parents/guardian as well as an emergency tear slip form and code of conduct 
declaration form are attached as part of the addendum. 
 
1.8   PROGRAMME OF RESEARCH  
The dissertation is broken down into chapters as follows. 
Chapter 1 has provided a rationale and overview of the study. It is the introductory part 
of the research orientation and perspective, posing the research question, outlining the 
aim and methodology employed. Clarification of key concepts was also made. 
Chapter 2 presents a literature review, the focal point of which will be educational 
excursions and experiential learning. In addition, relevant published research into 
professionalism within the practice of education will be explored. 
Chapter 3 provides further insight into the research design and methodology, with the 
framework underpinning the research design outlined. The data collection methods and 
role of the researcher including, inter alia, trustworthiness and ethics of the research are 
explained. A further insight into the salient concepts associated with the research topic 
is articulated. 
Chapter 4 provides details on the collection, reporting and interpretation of data, and 
elaborates on the details of the process of the collection, reporting and interpretation of 
data. It elucidates the context of the research, including an in-depth exploration of the 
observations made, the questions asked and analysis of responses by participants.  
Chapter 5 uses the findings to draw conclusions in relation to the research question 
outlined in Chapter 1 and makes recommendations.  
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1.9   CONCLUSION  
The research process outlined in this chapter has laid a foundation for the investigation. 
The educational excursion as the focal point of the research provided a learning 
experience for both BEd students and lecturers at the University. The collection of data 
and the analysis will therefore provide a basis for making constructive and objective 
recommendations.  
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CHAPTER 2 
LITERATURE REVIEW 
 
2.1  INTRODUCTION 
A first-year student who has recently completed high school faces a complex university 
environment that manifests itself in an inter- and intrapersonal confusion and ambiguity 
of roles. For some it is a milestone in personal transition that leads to a degraded 
performance. However Gibbs (1992, p.15) perceives this transition in a positive light, 
commenting that it provides students with the chance to learn and grow. Indeed, some 
of these students learn to settle despite having made wrong or last option career 
choices. Gibbs (1992, p.15) also warned that these students need to cope with the 
position of being at “the bottom rung of the ladder, having scaled the heights of leaving 
high school.” The adaptation process will thus require a highly thought out model of 
support and intervention by institutions and, in particular, university faculties. It is in this 
context that the Education Faculty of the University of Johannesburg formulated and 
accepted a conceptual framework that states: “we are committed to the preparation of 
caring, accountable and critically reflective educational practitioners, who are able, to 
nurture and support learning in diverse educational contexts” (Petersen, et al, 2008).  
This chapter will first attempt to provide an overview of the first-year students at 
university level, followed by experiential learning as the focal point, with particular 
reference to educational excursion, reflection and professional development. The 
exposition of literature on these concepts will present some practical implications 
associated with the educational excursion. This chapter is based on the premise that 
the aforementioned concepts are inseparable and should be viewed with mutable 
boundaries. As a point of departure, an overview of a first-year student is presented.  
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2.2  FIRST-YEAR STUDENTS 
The first year of university study does not run smoothly for some students as it is the 
year in which they entrench real and lasting decisions about the future. It is also the 
period in the life time of most in which autonomy is established and dependence upon 
parents is broken. This is an indication that parents too, will have to adjust, and as 
Earwaker (1992, p.26) cautions, “The parent has to relinquish control. In the process of 
transition, academic and social pressures continue to mount, whilst the new 
environment will not accommodate any expectation of being spoon-fed.” 
In the context of this chapter, a typical first-year student has registered with the 
University for the BEd programme as a step to joining the teaching profession, and 
signs up for the faculty educational excursion with the goal of enhancing his/her 
professional development. It is the premise of this study that such professional 
development must commence with contextual and holistic understanding of a person, 
and to this end Bronfenbrenner’s ecosystemic model is considered appropriate. 
 
2.3  ECOSYSTEMIC MODEL 
Engelbrecht  (1999, p.5) emphasise that “context is a prerequisite for the understanding 
of experience, behaviour, problems and phenomena. By taking the context into 
consideration, information is seen in new light, it becomes understandable.” The 
relevance and importance of Bronfenbrenner’s ecological model to inclusion has been 
accepted by Engelbrecht (1999, p.1) when writing that “there is a need to give attention 
to the implementation of inclusive education within an ecosystemic framework.” 
Bronfenbrenner’s ecological model holds the central view that there is interaction 
between development of the individual and the systems within the social context. The 
central view of this model, as advocated in this research work, is that development 
cannot be fully understood unless we view it in relation to various systems in which 
people are involved, it is therefore viewed within the social context of Engelbrecht 
(1997) cited by Landsberg et al (2005, p 10).  
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According to Donald, Lazarus and Lolwana (1997, p.57) “in most cases, these systems 
have a developmental time frame which runs across, in some ways interacts with, the 
person’s developmental stages.” These systems are all inevitably interconnected and 
provide us with a clear understanding of why challenges of development cannot be 
separated from challenges of social issues and special need. They connect individual 
psychological development to social context and the systems within it, as well as 
providing a much clearer understanding of the underlying reason and context for human 
behaviour and actions.  
In the context of this research, I preferred this model because it provided me with a 
broader picture of the challenges and needs related to participants, and with a relatively 
improved approach of working with clients from diverse backgrounds. The social context 
consists of a microsystem, mesosystem, exosystem and macrosystem, all of which 
interact with the chronosystem (Landsberg et al., 2005, p.10). These systems are 
summarised below. 
 
2.3.1 Microsystem: This system involves interpersonal relations experienced between 
the individual and the system in which they actively participate, such as the family or 
peer group. Landsberg et al. (2005, p10) refer to the immediate environment where 
proximal process are played out. According to Donald, et al (1997, p.58), an example 
would be a situation in which children are closely involved in various patterns of daily 
activities, roles and relationships. This might be a face-to-face relationship with the 
individual, or in the context of this research, a first-year BEd student viewed as being in 
proximity to lecturers and peers within the university environment in which contact is 
regularly made. Support to a student is sourced within this system. 
 
2.3.2 Mesosystem: According to Landsberg (2005, p.11), mesosystem refers to 
relationships that develop and exist between microsystems, with the systems in turn 
modifying each other. First-year BEd students will therefore, as an example, find 
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themselves receiving support and care from faculty lecturers. All efforts to 
accommodate students within the educational excursion are viewed in this context. 
 
2.3.3 Exosystem: This refers to one or more of the environments in which the 
developing learner is not involved directly as an active participant, but which may 
influence or be influenced by what happens in settings and relationships that directly 
influence the learner (Landsberg, 2005, p.11). In this research work, the BEd student’s 
performance or perception of their teaching career may be influenced by issues within 
the system. A student whose parents are unable to provide suitable accommodation or 
finances may show a negatively impacted academic performance. On a more positive 
note, BEd students who were engaged in the educational excursion are likely to change 
to a more positive attitude towards the teaching profession. Evidence of this will be 
clearly indicated in Chapter Four of this research. 
 
2.3.4 Macrosystem: According to Landsberg (2005, p.12), the macrosystem refers to 
the attitudes, beliefs, values and ideologies inherent in the systems of a particular 
society and culture which may have an impact or be influenced by any of the above 
systems. BEd first-year students in the context of this research may participate in the 
educational excursion activities with the inherent mind of ubuntu and democracy. 
Accommodating each other within the social context could be fostered by such 
ideologies. 
 
2.3.5 Chronosystem: This refers to developmental timeframes which cross through 
interactions between these systems and their influences on individual development 
(Landsberg 2005, p.12). In the context of this research, the BEd first-year student 
engaged in the educational excursion is probably in the early stages of adulthood, in 
transition from dependency to autonomy. He or she is left to decide and act on his or 
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her own accord, assuming responsibility for his/her studies and personal living. It is at 
this stage of early adulthood that some students are obliged to care for and support 
their own children or siblings. 
It is reasonable to assume that the above model advocates the principle of 
understanding the individual in totality, which implies the approach and teaching of a 
philosophy that upholds inclusion. The faculty educational excursion was an adventure 
open to all first-year students, irrespective of race, gender, language, culture or age. 
Nor were criteria of merit or academic performance set, in accordance with the principle 
of inclusion aimed at building a more democratic and equitable society. The White 
Paper 6 on education has committed to the following vision of: “… South Africa in which 
all people have access to lifelong education and training opportunities, which will in turn 
contribute towards improving the quality of life and building a peaceful, prosperous and 
democratic society” (DOE, 2005). The implication of inclusion within the public 
education system serves as reassurance that it is about: 
• Recognising and respecting the differences among all learners and building on 
similarities. 
• Supporting all learners, educators and the system as a whole so that the full 
range of learning needs can be met. Here the focus should be the development 
of appropriate teaching strategies that are informed by the diverse learning 
needs of the learners that will be of benefit to all learners and educators. 
• Focusing on overcoming barriers to learning in the system. Here the focus should 
be on those structures and processes at all levels of the system that prevent 
learners from achieving success. 
Reform in a democratic South Africa has thus inspired commitment to a changing role 
for the educational psychologist. As a mentor, researcher and participant in the 
educational excursion, the ecosystemic approach was appropriate in understanding 
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first-year BEd students, and served as a learning experience that enhanced the 
students’ professional development.  
 
2.4  EXPERIENCE AND EDUCATIONAL EXCURSION  
Every episode of life constitutes an experience, accumulating as one interacts and 
explores unknown reality. It is therefore logical to accept the notion that adult learners 
are characterised by a wealth of accumulated experience, as compared to children. 
Knowles (1980) was highly influential in using the concept of experiential learning to 
discriminate between pedagogy and andragogy. Wildemeersch and Jansen (1992, 
p.19), however found that it is challenging to find a clear definition since the concept 
applies to differing perspectives of different authors. Perhaps the most relevant to this 
study is that of Jackson and Caffarella (1994, p.5), as “learning from experience or 
learning from doing.”  
The Golden Gate educational excursion was an exposure and exploration that students 
utilised to enhance their professional development, originated within the University of 
Johannesburg’s Faculty of Education’s conceptual framework for teaching and learning, 
to focus on the professional development of teachers.  
Petersen, Dunbar-Krige and Fritz (2008) in CHAT article (2009, p.4), noted that:  
…when the education educational excursion was conceptualised as part of a 
first-year education module; Introduction to the South African School Curriculum, 
its focus was environmental education. This was in response to the newly 
promulgated policy framework in teacher education, which required cross-
curricular teaching within the national curriculum. However, when the faculty 
adopted a conceptual framework for teaching and learning, the emphasis of the 
educational excursion organically evolved to focus on the professional 
development of the student teachers. The framework expresses a commitment to 
the education and training of caring, accountable, critically reflective educational 
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practitioners who are able to nurture and support learning in diverse educational 
contexts. Each of the components of educational excursion curriculum was then 
tailored to serve these two foci, that of the conceptual framework and the 
professional development of students. 
The weeklong educational excursion was formulated by faculty lecturers using the 
cultural historical activity theory (CHAT), used to explicate the interaction between 
lecturers (subject) and students (objects) in two activity systems, i.e., lecture room and 
educational excursion (Petersen, Dunbar-Krige & Fritz CHAT article, 2009). Viewed as 
complimentary to the formal programme of the university, the greater measure of 
autonomy that students experienced was in heterogeneous small groups that afforded 
an opportunity to break the hierarchical layer and not be viewed as VIPs. The first-year 
students were on the lowest rung of the ladder in terms of their relationships with 
academic staff and more senior students (Petersen, Dunbar-Krige & Fritz CHAT article, 
2009). Taking learning beyond the classroom has therefore, been shown to be one of 
the most effective means of experiential learning. Outdoor learning in the form of field 
trips or educational excursions is fundamental to diversifying learning. 
Engaging in an educational excursion was an adventure that brought some uncertainty 
to participants, confirming Criticos’s (1989, p.82) view of adventure as: 
… a state of mind that begins with feelings of uncertainty about the outcome of a 
journey and always ends feelings of enjoyment, satisfaction or elation about 
successful completion of that journey... The initial feeling of uncertainty of 
outcome is fear: fear of physical or psychological harm. There can be adventure 
in outdoor pursuit without fear, (for without it) there would be no challenge.  
Educational excursions or field trips have significantly enhanced learning in a variety of 
ways and many institutions of higher education have increasingly come to see their 
value for students. 
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2.4.1  The value of field trips or educational excursions as an experiential 
learning activity 
An educational excursion provides a platform for the exploration of the environment that 
is unknown to learner, which calls for challenges that require problem solving and 
critical thinking on the part of participants. This is in line with Jakubowski’s (2003, p.26) 
belief that critical thinking involves reflection. Participants of the educational excursion 
were provided with the opportunity to reflect on their experiences by compiling a journal. 
In this context, they were able to critically meditate on their experiences and record their 
philosophical thoughts about their learning experiences. Jakubowski (2003, p.26) 
asserts that “while emphasising the value of experience, it also helps people to 
recognise their own personal resources, how much they can learn from each other, how 
much they already know about a theme.” Learning and sharing others’ personal 
experiences broadens one’s understanding and insight on the topic and in particular, of 
how teaching philosophies may vary. In this context students get opportunity to reflect 
critically on their views and experiences and construct shared vision from differing 
paradigms. Learning from experiences and sharing constrasting views provide a rich 
learning opportunity. Students engage freely with staff members and peers in a relaxed 
informal setting. 
The value of an educational excursion as an outdoor education experience lies in 
providing a new scope of learning that augments learning in the formal classroom 
environment. It is therefore an extension of knowledge that provides an opportunity for 
reflection on one’s learning. In their article on the educational excursion, De Beer, 
Petersen and Dunbar-Krige (2010, p.4) asserted that “we believe the educational 
excursion presents a complimentary augmenting pedagogy and ‘learning space’ to that 
of the classroom space of the university.” It can be argued that, as much as the formal 
classroom environment is vital, the educational excursion environment provides a caring 
environment that is much broader and more open. It allows participants to view their 
practice from a different and more remote perspective. 
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Participants are in the position to analyse and diagnose causes and effects of the 
phenomenon related to their practice and so are in a much better position to transcend 
the theory learned in the classroom environment with the reality of their professional 
practice. They are also much more willing to acquire a variety of skills for effective and 
meaningful change as the educational excursion is viewed here as a learning 
experience for adopting problem-solving approaches in any professional practice. 
Jackson and Caffarella (1994, p.12) emphasised that “participants not only gain self-
understanding and skills, but also uncover the real reasons underlying existing 
problems.” 
The value of the educational excursion was also noticed in the recognition of prior 
learning experiences as participants in practical terms break from institutionalised 
formal settings and prior experiences are reflected through flexible and informal 
settings. As Jackson and Cafarrella (1994, p.8) assert, acceptance of credit for prior 
learning reflects the recognition by the higher education establishment that meaningful 
learning can and does occur in informal settings. Facilitators who place learners’ 
experience at the core of their teaching programmes are able to use it as a catalyst for 
new learning. 
Educational excursions serve as a means of embracing cultural diversity among 
participants. The post-apartheid landscape, according to Amin and Ramrathan (2009, 
p.69): 
is characterised by multiculturalism and homogeneity, multiracialism and 
monosocialism, co-education and gender-specificity, class distinctions and class 
elitism and a range of disparities, inequalities, similarities and differences 
between and amongst the polarities presented and beyond.  
These polarities are visible in all institutions and remain embedded in the subconscious 
mind of individuals.  
A field trip educational excursion, with its diverse programme of activities, helps to 
bridge the gap by enforcing time and space for differing groups to share and 
  
25 
 
acknowledge each other’s’ differences. It is particularly important for student teachers to 
develop a frame of mind that prepares them to deal with this socio-cultural context. 
Amin and Ramrathan (2009, p.70) emphasised the reality of the situation, by citing Amin 
(2008:  
Firstly, teachers are situated in schools and the theoretical knowledge derived 
from professional training is shaped by school practices, by colleagues at school 
and the school context. Secondly, teachers are social beings situated within 
social networks and their interactions with persons outside the school context 
also impacts upon how they experience teaching...  
Thirdly, teachers are situated in their own personal biographies. Their particular 
perspective of knowing students is influenced by their background in terms of race, 
class, gender, culture and way of life. 
Although a large amount of literature is on educational excursions that are more 
subject-specific at school level than at higher institutions, the value is similar. Mundy 
(2008, p.148) drew the following conclusions from a geography trip for learners 
organised at school level: 
• Experience is extremely important in the learning process 
• There is a strong relationship between past experiences and learning through 
experiences 
• Success of experiential learning can be seen in an individual’s present and future 
experiences 
• Students, teachers and the learning environment are all key factors in the 
learning process through experience 
• Interaction with the learning environment is essential for students to grasp the 
knowledge associated with the topic being taught 
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• Educational excursions and field trips are extremely beneficial for student’s 
learning 
• Students find educational excursions appealing and attractive for learning 
• Educational excursions improve attitudes and promote lifelong learning. 
The educational excursion was also a platform upon which students’ prior experiences 
were equally reflected and shared with others. In this context, all participants utilised the 
opportunity to reflect on their past experiences and the activities performed signified the 
concept of learning from doing. It is clear from the assumption carried in this research 
work cements professional development with experiential learning, which for the 
purpose of this study is worth discussing for further insight.  
 
2.5  PERSPECTIVES ON EXPERIENTIAL LEARNING 
It is evident that the concept of experiential learning can be explained through the 
perspective in which learning is undertaken by students who are afforded the 
opportunity to acquire relevant knowledge and skills in a particular setting. According to 
Bryan et al. (2010, p.55), “this experiential learning is seen as learning through direct 
interaction with the phenomenon that is to be studied.” Many educational excursions 
arranged for learners to acquire subject-specific skills and knowledge can be deduced 
from this perspective. Houle (1980, cited by Bryan et al., 2010, p.56) asserts that 
experiential learning can also be seen as education that comes as participation from 
life. This perspective assumes that all learning is experiential and all people can learn in 
one way or another, and teachers can use their professional skills and knowledge to 
help learners in drawing sufficient insight from their experiences. In this research work, 
first-year BEd students faced an immersive learning experience in which social 
interaction was allowed in a free and responsive environment, with the opportunity to 
learn from each other.  
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Bryan et al. (2010, p.56, as cited by Claxton, 1984) and Twomey-Fosnot (1996) write 
that:  
...within an experiential paradigm, learning is seen as holistic. We are part of 
what we learn and in this way, learning is seen not as the result of development, 
but as development... learning will be influenced by the socio-economic context 
within which it occurs.  
In other words, if learning is to be related to experiencing the environment then the 
predominant cultures and practices that exist in that social milieu will inevitability have a 
profound effect on the learning experience. 
Advocates of experiential learning show a strong resistance to traditional educational 
theory that perceives the learner as an empty vessel with experience playing no 
significant role in the learning process. Wildemeersch and Jansen (1992, p.21) refer to 
a “neglected learner” to indicate the role of the traditional approach that inculcates a 
passive, less critically reflective learner, also characterised by a passive and non-
exploratory form of learning. The experiential approach to teaching has, in recent 
decades, made a shift to the centre of education in many developed countries, with the 
increasing realisation that the concept of learning requires a dynamic approach. This 
has resulted in many fundamental changes, as the concept of learning embraces the 
assumption that learning becomes meaningful when learners are actively involved in the 
construction of knowledge.  
Jackson and Caffarella (1994, p.22) assert that experiential learning is rather a broad 
perspective on learning, and one of authentic learning experiences as the necessary 
basis for meaningful skill acquisition and human development. Experiential learning 
clearly emphasises the active participation of the learners in the learning process. 
Through continuous interaction with the environment, the senses derive stimuli that 
require mental processing and interpretation. This processing of information is unique 
and personal to each individual learner and it is therefore widely accepted that since 
each experience is individual and unique so is the learning style of each learner. 
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Jackson and Caffarella, (1994, p.31) define a learning style as a person’s preferred way 
of processing information within a specific learning situation, thus, the recognition of 
each learner’s experience is also an understanding that each learns differently, based 
on his/her own unique experiences. 
The assumption behind this research is that knowledge is acquired through experience 
and experience is itself another form of knowledge acquisition, thus knowledge cannot 
be separated from experience. Schőn (1983, in Jackson & Caffarella, 1994, p.35) 
coined the twin concepts, the first, ‘knowing in action’, which allows people to carry out 
actions and judgements without really thinking about them, either prior to or during 
experience, e.g., driving a car or cooking. The second, reflection in action is quite 
different, since people think about and change what they are doing, thus their thinking 
reshapes what they are doing while they are still engaged in action.  
Hart (1990, in Jackson & Caffarella, 1994, p.35) assert that experiential knowing is one 
of three forms, knowledge-theoretical, empirical or experiential, and that “Theoretical 
knowing encompasses the general or abstract principles of a body of facts, a science or 
art, while empirical knowledge is framed through confirming or disconfirming evidence 
collected through data-based studies.” Experiential knowing, according to Hart (1990, in 
Jackson & Caffarella, 1994) , is characterised as using one’s personal experience and 
the experiences of others to inform the process of knowing (in Jackson & Caffarella 
1994, p.36). Knowledge in the context of experiential learning, according to Widermeers 
and Jansen (1992, p.99), does not exist in an objective world, but is by definition 
connected with specific context. Bryan et al. (2010, p.55) summarise the following 
characteristics of experiential learning and illustrate issues and dilemmas related to it. 
Characteristics of experiential learning are as follows: 
• Learning from experience has a long tradition 
• Experience is an existential phenomenon (of, relating to, or dealing with 
existence. Based on experience; empirical) 
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• Learning is seen as a holistic phenomenon 
• Experience may be primary, secondary or simulated 
• Experience is the foundation and the stimulus for learning 
• Learners actively construct their own experience 
• Learning is seen as ‘transformative’ 
• Experiential learning incorporates non-reflective learning 
• Learning occurs when individuals are consciously aware of a situation and 
respond to what they experience then seek to reproduce or transform it. 
Issues or dilemmas related to experiential learning are as follows: 
• ‘Experience’ is subjective and we are continually re-authorising our past 
• Awareness of the external world is not constant 
• Disclosure of experience will vary according to context 
• We do not always learn from experience – cost – benefit analysis 
• How can we learn about events of which we can have no experience? 
• Important to distinguish, ‘Biography’, which includes life-long experiences from 
past experience. Biography includes the hidden and unconscious, while past 
experience conveys the impression only of those experiences of which we are 
conscious 
• If all learning is experiential does this mean that the term is superfluous? 
The work of Kolb on experiential learning has made a significant contribution to the 
body of knowledge in this area of study.  
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2.5.1 Kolb’s model of experiential learning 
Kolb’s model is viewed here as highly significant to this research work, since it 
demonstrates the experiential process that BEd first-year students encountered. Kolb’s 
model of experiential learning postulates that the learners undergo a ‘concrete 
experience’ that they then reflect upon and as a result of that reflective process theorise 
about what they have learned that lead them to actively experiment. This then informs 
the new concrete experience, and so the cycle is said to continue. Below is the 
summary of a table showing Kolb’s phases of experiential learning as extracted from 
Bryan et al. (2010, p.57). 
  
A) Phases of experiential learning 
Stages in Kolb’s model of 
experiential learning   Definition of stage 
Concrete experience  Learner undergoes an experience. 
Reflective observations  The learner then reflects on the experience. 
Abstract conceptualisation Having reflected on the experience, the learner then 
theorises about what they have learnt from it. 
Active experimentation  The learner then uses their reflections as a basis for 
informing future ‘trial and error’ type engagement.  
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It is logical to accept that the process of learning and exposition of knowledge is closely 
associated with one’s personal reflection of current and past experiences. Reflection 
therefore forms the core of experiential learning. 
 
2.6  REFLECTION AND EXPERIENTIAL LEARNING 
In an attempt to define experiential learning, Criticos (1989, p.17) cited Litmus (1979) in 
writing that “Experiential learning is learning derived from the general life experience or 
from specific activities of the learner. Learning derived from the feelings and thoughts 
aroused in the learner while or after undergoing such experiences.” It is evident that 
experience is lived and learned, and is accumulated in everyday encounters, of which 
much is derived from feelings and thoughts. The accumulated experience that is often 
embedded in these will serve as a frame of reference, defined by Cranton (1997, p.5) 
“as structures of assumptions through which we understand our experiences.” 
A frame of reference (experience) is used to create meanings of what one reads, thinks, 
or connects with the senses. Reflecting on experiences affords one the opportunity to 
change perspectives or thoughts, whilst according to Mezirow (1990, p.1) “reflection 
enables us to correct distortions in our beliefs and errors in problem solving”. Jabowski 
(2003, p.26) confirms this view, arguing that “reflection also fosters a new 
understanding about one’s social world that is often accompanied by behavioural 
change. For Schőn (1993, in Jackson & Caffarella, 1994, p.38), reflection is “internal 
dialogue with one’s self”. People use experience, intuition, and ‘trial and error thinking’ 
to define, solve or rethink a particular problem or dilemma they may be facing or have 
faced. Reflection can focus on a variety of issues, including the tacit norms underlying a 
judgement, strategies behind an action, the feelings associated with an event, or the 
specific role a person is trying to fulfil. Reflection, according to Jakubowski (2003, p.26, 
cited by Hurtchings & Wutzdorff, 1988), is the ability to step back and ponder one’s 
knowledge in a way that it becomes relevant to some other experiences. It is the 
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process that can also foster a new understanding about one’s social world that is often 
accompanied by behavioural change. 
Reflection on one’s perspective is fundamental to change and is not only a reflection of 
what one did that is important, but also why one did it. Reflection is, according to 
Jakubowski (2003, p.26), the process of internally examining and exploring an issue of 
concern triggered by experience, which creates and clarifies meaning in terms of self 
and which results in a changed conceptual perspective. According to Mezirow, in his 
theory of transformative learning, reflection is the process of critically assessing the 
content, process, or premise(s) of our efforts to interpret and give meaning to an 
experience (Jackson & Caffarella, 1994, p.66). It is for this reason that Criticos (1989, 
p.66) further defines experiential learning as a process in which an experience is 
reflected upon and then translated into concepts that in turn become guidelines for new 
experience. Wildemeersch and Jansen (1992, p.93) broaden the definition to include: 
experiential learning [as] the process whereby people, individually and in 
association with others, engage in direct encounter and then purposefully reflect 
upon, validate, transform, give personal meaning to and seek to integrate their 
different ways of knowing. 
Reflection is indeed an important learning opportunity that values experience as a 
source of learning. Mezirow (1990) uses the concept of critical reflection and defines it 
as the reflection on the origin, nature and consequences of our thoughts. Criticos (1989, 
p.68) uses the concept of critical self-reflection which “aims to expose self-interests and 
ideological distortions, searching for contradictions within understandings, practices and 
situations”. Jackson and Caffarella (1994, p.39) use the concept “reflective practice” and 
define it as a process of bringing past events to a conscious level and of determining 
appropriate ways to think, feel and behave in the future. 
Reflections in the experiential learning activity focuses on the participant’s own 
experiences as well as those of others in and outside the particular context. According 
to Criticos (1989, p.68), within the experiential learning approach, experience can be 
  
33 
 
simulated or real and could relate to either experiences taking place in the ‘here and 
now’ or ‘then and there’ experiential learning methods and procedures. Teaching from 
the constructivist perspective implies that instructional planning, activities and 
evaluation strategies must reflect how previously learned knowledge and experiences 
influence new knowledge (Jackson & Caffarella, 1994, p.37). 
It is evident that reflection enhances practice, so the need for questioning and 
uncovering the truth about one’s practice is fundamental to professional development. 
Although answers to critical questions may not be easy to find, it is certainly a 
transformative activity. Bryan et al. (2010, p.71) made a four-phase model of reflection, 
showing how it is at the centre of the professional developmental process. It is to be 
noted that although the examples provided in the model relate to the health profession 
they also apply to the teaching profession. 
A) Four-phase model of reflection 
Phase 1: Develop awareness of the nature of current practice 
What is your current work practice with reference to this subject matter or these 
skills? For example, how do you currently promote or educate for health? 
Phase 2: Clarify the new learning and how it relates to current understanding 
What is it that you have learned here/on this course that can improve your 
practice? For example, what have you learned that is useful to you for the 
promotion of health? 
Phase 3: Integrate new learning and current practice 
How does this new learning relate to what you knew and did before? For 
example, what are the general implications of the new knowledge/skills for your 
practice? 
Phase 4: Anticipate or imagine the nature of improved practice 
How will you act in such a way that your practice is improved (as a result of the 
learning) for example, what will you do that represents improvement in your 
promotion of and education for health – what will you do differently? 
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2.6.1  Types of reflection 
Bryan et al. (2010, p.77, cited Schön, 1983) in differentiating between ‘reflection in 
action’ and ‘reflection on action’, stating that: “Reflection in action occurs while still 
engaged with an activity and reflection on action is a retrospective activity.” In the 
context of this research, the data collection instrument afforded participants the 
opportunity to reflect in action and on action. Students’ questionnaires, as stated in 
Chapter One, testified to the value of reflection. The types of questions are vital in 
determining the level of reflection and the scope or focus, shown below: 
 
A) Reflection in action and on action (Bryan et.al 2010,77) 
Level of 
reflection 
Focus Types of questions 
asked 
Instrumental or 
technical 
Orientation to understand the 
pupil 
How can I improve 
behaviour 
 Facts in order to control the 
situation. Learning occurs 
through solving problems 
related to specific tasks 
What is the best way to 
support my pupils’ writing 
Communication Learning about and sharing 
others’ ideas and perceptions, 
including negotiating meaning 
with them 
Differentiation related to 
my own – what can I 
learn from critiquing 
these? 
Emancipator Intention to go beyond the 
existing Situation through 
process of critical reflection and 
reasoning. The goal is to 
overcome the limitations of self-
knowledge and the social 
constraints and the social 
constraints on one’s thought 
and actions. 
What does critical theory 
mean to me and how 
does it support my 
classroom reflection? 
How can I interpret every 
child matters to improve 
inclusion in my 
classroom?? 
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Whilst it is extremely important to use reflection to enhance quality teaching and 
learning, it is also of great value to take note of the following instructional learning 
methods and procedures in which reflection itself can be utilised to encourage 
experiential learning.  
 
2.7  INSTRUCTIONAL LEARNING METHODS AND PROCEDURES 
Experiential learning methods and procedures are a way of connecting each learner’s 
existing knowledge, beliefs, affective characteristics and experiences with a new set of 
knowledge, skills and attitudes. To engage learners in an experiential activity is to invite 
them onto a common journey of purpose, likened by Criticos (1989, p.137) to a “… 
game because a game is simply a structured activity in which one or more participants 
seek to achieve their objectives by making and implementing a set of decisions.” 
Field-based experiences have been one of the most common and authentic 
instructional methods and procedures to enhance participants’ knowledge through 
experience. Jackson and Caffarella (1994, p.50) assert that field-based experiences are 
conducted directly in relevant real-world environments such as internships, on-the-job 
training and apprenticeships. In this way, learners are provided with the opportunity to 
learn from real-life situations, and these experiences are authentic. In teacher 
education, student teachers spend a considerable amount of time on their teaching 
practices and since field-based learning experiences are often associated with particular 
sites they are associated with ‘masters,’ who may be set in their ways with respect to 
what they accept as best practice. These are mentors who are meant to assist student 
teachers in adapting effectively to the realities of the teaching profession within the 
school environment.  
Student teachers need to adapt the theory learned in class to the field based 
experience, but Jackson and Caffarella (1994, p.50) argue that educators and trainers 
have often neglected the important task of attempting to achieve a balance between 
field-based and in-class experiences that can promote in different learners a readiness 
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for new tasks, roles and responsibilities. A known adage that ‘experience is a good 
teacher’ is often used by mentor or ‘master’ teachers, who have many years of 
experience in the teaching profession. Reflection on teaching and experience with 
teaching is vital in developing a personal philosophy about the profession. 
Conceptualisation of professional development will be of great value at this point in a 
student’s career, since it relates closely to the educational excursion, reflection and 
experience.  
 
2.8  OVERVIEW OF PROFESSIONAL DEVELOPMENT 
Preparing teachers for the profession is a complex and challenging task faced by higher 
institutions. Designing training courses to meet the modern demands of a changing 
society is a large task for curriculum developers in particular, as Campbell et al. (2004, 
p.13) suggest: “teaching today takes place in a world of rapid change and development 
and teachers are expected to meet high standards of teaching and raise levels of 
achievement in schools and colleges.” On the other hand, the training courses that 
student teachers undertake need to be relevant to the practical situation that they 
encounter in schools, or as Calderheads and Shorrock (1997, p.9) claim, student 
teachers appear to be dissatisfied with the bridge between theory and practice. Their 
perception of what happens in their college and university-based part of the course 
seems difficult to reconcile with their practical experiences in the classroom. This 
reason is given for students who enter the teaching profession engaging in professional 
development activities that afford them the opportunity to develop an informed 
philosophical stand on the profession. The professional development needs to be 
continuous and well-focused throughout their teaching career.  
There are diverse views on what professional development should adhere to in order to 
attain effective teaching and learning, however, Campbell, et al. (2004, p.17) mention 
10 factors of importance:  
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• Support for professional development as an integral part of raising standards of 
teaching and learning. 
• Teachers as models of lifelong learning for their students. 
• Lifelong learning in order to keep up with change and innovation. 
• Learning from experience is not enough. 
• The value of the interplay between life history, current development, school 
contexts and the wider social and political scene. 
• The synthesis of ‘the heart and the head’ in complex educational settings. 
• Content and pedagogical knowledge cannot be divorced from teachers’ personal, 
professional and moral purposes. 
• Active learning style which encourage ownership and participation. 
• Successful schools are dependent on successful teachers. 
• Planned career-long development is the responsibility of teachers, schools and 
government. 
Teachers as professionals provide vital services to a society; therefore they are 
therefore accountable to it to uphold the image of the profession, bringing coherence 
and strength to the society. The moral stature of education in a society would, for 
example, cultivate a relatively well-ordered society, or as Bryan et al. (2010, p.8) write of 
the concept professionalization, “it relates to the ways in which an occupational group 
achieves status and standing in society.” Professionalization is therefore the process 
which the profession goes through to acquire ‘occupational capital’. Bryan et al. (2010, 
p.9) further argue that professionalism must instead be understood as a concept 
“relating to exceptional standards of behaviour, dedication and a strong service ethic.” It 
can clearly be noticed from these clarifications that the concept of professionalism 
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carries a moral dimension; therefore it is difficult to arrive at any single model for 
professional development of teachers on this basis. Below are aspects or models 
related to the teaching profession. 
 
2.8.1  The enculturation or socialisation into the professional culture model  
Calderheads and Shorrock (1997, p.11) maintain that socialisation or enculturation into 
the profession occurs largely in terms of induction into institutional values and practices, 
as well as the ways of thinking and acting that predominate within the school. This 
process is rather complex, since schools contain multiple ideologies in the form of 
groups of teachers who mutually support particular subject theories or particular notions 
of teaching and learning. This model highlights the complex interaction that occurs 
between the individual’s own values, beliefs and practices and those of the school. It 
also highlights the capacity of the individual to negotiate and manoeuvre within a 
powerful ideological context. First-year BEd students referred to in this research will 
therefore find themselves in a practical teaching situation in which they will need to be 
encultured in existing ideologies and practices that are different from those they hold. 
Calderheads and Shorrock (1997, p.12) cautioned that “these perspectives draw the 
attention to the importance of ‘political skills’ amongst student teachers, and raise 
questions about how students might be better prepared to develop and defend their own 
practice within an institutional context.” 
A) The technical, or knowledge and skills model 
In the technical, or knowledge and skills model, a professional teacher has 
acquired knowledge and skills of working with learners. The art of teaching is a 
highly complex skill that teachers need to acquire, if as Darling, Hammond and 
Sykes (1999, p.3) write, they “… are to help diverse learners become competent 
and skilled, understand what they are doing and communicate effectively.” The 
current advocacy on education is one that calls on the outcomes of learning, an 
approach of critical thinking and active participation of the learner central to the 
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new curriculum. Calderhead and Shorrock (1997, p.12) have noted that teaching 
skills have been conceptualised cognitively as well as behaviourally, in terms of 
ways of understanding practice and the actions to which such understanding 
lead. 
B) Moral endeavour 
Teachers need to be masters of their subjects as the expert content knowledge 
of the educator enables smoother facilitation and understanding of others. 
Calderhead and Shorrock (1997, p.13) refer to ‘pedagogical content knowledge’, 
claiming that since children’s own backgrounds vary considerably and they 
approach a subject with particular understandings of their own, it is argued that 
teachers need a wide repertoire of pedagogical content knowledge to cater to 
learner’s individual differences. It is therefore clear that teachers need to be 
intellectually resourceful and imaginative and require a great deal of adaptability, 
flexibility, creativity and critical thinking. It is for this reason that students who 
follow the teaching profession need to undergo intensive training and acquire 
qualifications as approved by the South African Council of Educators, one of the 
basic requirements for admission into the teaching profession. The ethics of 
caring and respect for learners, whose future is entrusted to the educator, is 
fundamental to a teachers’ professional conduct. Positive traits such as 
approachability, cheerfulness, dependability, enthusiasm, fairness, honesty, 
intelligence, a patient spirit of enquiry and a sense of efficacy were noted by 
Anderson (1989, p.17). It is important that educators conduct themselves in such 
professional attributes so as to safeguard the reputation of the profession. 
C) Personal dimension and the profession 
In referring to previous literature on models based on personal improvement for 
professional development, Calderhead and Shorrock (1997, p.15) reveal that “it has 
been found that teachers approach teaching with various ideas and images of what a 
teacher’s work is like, based on their own individual past experiences, including 
previous work experience, experiences as a parent, and/or childhood experiences of 
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school.” Campbell et al. (2004, p.35) affirmed this when writing: “Teachers have 
personalities and these personal qualities, attributes and behaviours affect the way they 
teach and see themselves as teachers.” This personal dimension illustrates the 
metaphorical thinking in which past experiences are used as models to view the 
teaching profession. Calderhead and Shorrock (1997, p.15) warned that “professional 
development requires teachers to engage in self-learning and becoming aware of their 
own personal qualities and how others respond to them, so that they can take greater 
control in their interactions with others.” Learning to be a teacher will therefore require 
the professional development of one’s self-concept, and in the process one develops a 
professional metaphor.  
A student teacher may enter teaching with a metaphor of being a nurturer or a subject 
expert, but the metaphor of viewing oneself as a caring educator is upheld by the 
Education Faculty of the University of Johannesburg, as noted by Petersen, Dunbar-
Krige and Fritz (2009) in a report that cites Gravett (2008): “An ethos of care implies a 
purposeful effort to develop students’ passion and idealism for making a difference in 
the lives of those they interact with as students, teachers, counsellors, educational 
psychologist and educational managers.” 
With regards to caring as a personal dimension in the teaching profession, the role of 
the educational psychologists has been extremely important, as they serve within ‘the 
caring profession’. According to Miell and Dallos (1996, p.297) caring professions are 
founded on humanistic principals of self-actualisation, which emphasize the need for the 
individual to become whole with the professional’s help. 
 
2.9  CONCLUSION 
The exploration of educational excursion, experience, reflection and professional 
development in this chapter has provided a framework for the quality of teacher that a 
post-apartheid South Africa may envisage. An excursion has showed to be hands on, 
direct and observational as well as thought provoking learning exercise. It encompasses 
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unique learning experiences that appeal more adequately to affective, cognitive and 
psychomotor domains of learning. The students’ previous experiences and backgrounds 
play a vital role. The current experience is increasingly accumulated as a watermark in 
one’s lifelong experiences. The learning experience throughout the excursion process 
affords a valuable learning opportunity through reflection. The latter has been 
articulated in the chapter by Jakubowski (2003, p.26) as a process that is internal to the 
individual and triggered by experience to provide meaning. It is assumed in this 
literature study, that the professional development of an aspirant educator, commencing 
the teaching profession with a BEd, will without any doubt develop professionally and 
unleash the outcomes of experiential learning. The benefit of using the excursion will be 
viewed in the context of professional development of the first-year BEd student. The 
chapter that follows will explore the research design and methodology that unfolded to 
realise the professional development of first-year students after the Golden Gate 
excursion. 
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CHAPTER 3 
RESEARCH DESIGN AND METHODOLOGY 
 
3.1   INTRODUCTION 
The research design provides credibility to the researchers’ work, regarded by McMillan 
and Schumacher (2001, p.166) as a plan for selecting subjects, research sites and data 
collection procedures to answer the research question. According to Mouton (2001, 
p.55), it functions as a plan or blueprint for the way the researcher intends conducting 
the research and provides a description of the research methodology. McMillan and 
Schumacher (2001, p.09) assert that research methodology is systematic and 
purposeful and therefore a design whereby the researcher selects data collection and 
analysis procedures to investigate a specific research problem.  
This chapter provides insight into the methodological accountability and design the 
researcher employed, with the purpose of arriving at objective reality. It begins with the 
general framework that underpins the research design and continues with the nature of 
qualitative research, basic or generic qualitative inquiry, the role of the researcher in 
qualitative research, data collection methods and data analysis. It ends with a 
description of measures taken to ensure trustworthiness, validity and reliability. 
 
3.2  FRAMEWORK UNDERPINNING THE RESEARCH DESIGN 
The researcher’s work should integrate the articulation of a well formulated framework 
to provide validity to the process and a guide from which the research is conducted. The 
decision to conduct qualitative research using certain methods of data collection and 
analysis is philosophically linked to the kinds of question the researcher is interested in 
answering (Henning et al., 2004, p.1), with the concepts of reality embedded in 
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ontology, epistemology, and the methodological implications of the research. Ontology 
addresses the nature of reality for the researcher, which in the context of qualitative 
research is constructed by the individuals involved. Thus, it is concerned with what can 
be known about reality and the form and nature it takes. In qualitative research, multiple 
realities exist, such as those of the researcher, of the individuals being investigated and 
of the audience or readers interpreting the study. It is in this context that the study was 
based on an interpretive research paradigm, which implies that objective and absolute 
reality in the view of empirical research is not possible. Thus, the researcher defines 
reality based on the way that individuals create, interpret and modify the world in which 
they live, in line with Babbie and Mouton‘s (2001) assertion that individuals are 
understood by their subjective interpretations of reality. 
McMillan and Schumacher (2001, p.396) argue that: 
Qualitative research is based on a constructivist philosophy that assumes reality 
as a multilayer, interactive, and a shared social experience interpreted by 
individuals. In this context, individuals or groups derive meanings from events, 
persons, processes or objects.  
During the educational excursion, participants were engaged in several activities that 
required critical thinking skills, and in the process of knowledge construction that builds 
new learning through experience. The educational excursion added value and meaning 
for individual participants and so against this background that I explore the 
epistemological assumptions, i.e., the relationship between the researcher and the 
researched, both of whom, Merten (2010, p.19) cautions, are interlocked in an 
interactive process, with each influencing the other. In qualitative studies, researchers 
interact with those that they study, whether in the form of living with or observing them 
over a long time span, or actual collaborating with them. Thus, the researcher tries to 
minimize the distance or separateness between him/her and the phenomenon being 
researched. According to Henning et al. (2005, p.20), the goal of research in this 
perspective is to capture participants lives, gain ‘insider knowledge’ and interpret/or 
construct meaning.  
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Constructivist philosophy has its roots in the hermeneutics that is the study of 
interpretive understanding or meaning (Mertens 2010, p.16). It is a way of interpreting 
meaning from the standpoint of a situation and it is against the background that the 
study reflects on the meaning constructed by participants. Each individual’s perception 
of the educational excursion amounted to a meaning or interpretation of the conception 
of professional development. BEd first-year students had an opportunity to interact and 
engage in sharing knowledge and to relate their experiences and it is largely on this 
basis that the philosophical assumption carried throughout this research study finds its 
grounding in constructivist philosophy. According to Creswell et al. (2007, p.59), 
interpretive researchers start out with the assumption that access to reality (given or 
socially constructed) is only achieved through social constructions such as language 
(including text and symbols), consciousness and shared meaning. Conclusions derived 
from qualitative studies, in particular this research work, are fundamentally subjective, 
therefore truth is defined in the context of the individual’s perception and feelings. It is 
the nature of the research method that determines the type of epistemological inquiry.  
 
3.3  THE NATURE OF QUALITATIVE RESEARCH 
Qualitative research methodology is concerned with understanding the processes, as 
well as social and cultural context which underlie various behavioural patterns, and with 
exploring the ‘why’ question of research (Creswell, 2007, p.51). The question pertains to 
the core problem that prompted the investigation, related to that of human nature. This 
illustrates the first feature that defines qualitative research methodology. In the context 
of this research work, the focus is on the views of first-year BEd students on 
professional development during and after the educational excursion. 
Studying human behaviour requires a complex understanding of culture, perception, 
belief systems and personality traits that cannot be drawn to any absolute conclusion. A 
qualitative study is therefore contextual and situational, and as Mertens (2010, p.225) 
argues: 
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… is a situated activity that locates the observer in the world. It consists of a set 
of interpretive, material practices that make the world visible. These practices 
transform the world. They turn the world into a series of representative including 
field notes, interviews, conversations, photographs, recordings and memos to the 
self. At this level, qualitative research involves an interpretive, naturalistic 
approach to the world. This means that qualitative researchers study things in 
their natural settings, attempting to make sense of, or to interpret, phenomena in 
terms of the meanings people bring to them. 
Qualitative researchers believe that the world is made up of people with their own 
assumptions, intentions, attitudes, beliefs and values, and that the way of knowing 
reality is by exploring the experiences of others regarding a specific phenomenon. 
Creswell (2007, p.55) asserts that human activities must be investigated in terms of 
meanings, embedded within peoples’ experiences and which researchers use their own 
perceptions to interpret.  
Construction of meaning is integral to human livelihood, as people continuously engage 
in it throughout our lives. The meanings drawn from everyday interactions with reality 
signify that which is perceived as true and it is this construction of meaning that should 
be understood in the context of any human conduct. The understanding of the 
uniqueness of the context in which a phenomenon occurs is therefore vital for 
interpreting the research result. As McMillan and Schumacher (2001, p.396) claim, “… 
people’s perceptions are what they consider ‘real’ to them and what direct their action, 
thoughts and feelings.” 
A second feature of qualitative research is that the researcher is the principal tool in 
data collection and analysis. Able to participate or interact with the phenomena, he/she 
is the one directly involved with the collection and analysis of data, and as Mertens 
(2010, p.249) emphasises, the one who “… decides which questions to ask and in what 
order, what to observe, what to write down. Therefore, considerable interest has been 
focused on who the researcher is and what values, assumptions, beliefs and biases he 
or she brings to the study.” For Henning et al (2004, p.7), “the researcher is 
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unequivocally the main instrument of research who is making meaning from his/her 
engagement in the project meaning that will eventually be presented as findings.” In the 
context of this research work I, the researcher, participated in the educational excursion 
process and in collecting and analysing data to reach the findings presented in the 
forthcoming chapters. 
Qualitative research work is, thirdly, a fieldwork research activity, with the researcher 
having to be ‘intimately familiar’ with the phenomenon being studied. The sampling is 
therefore non-random, and the process involves the researcher physically visiting the 
people, settings or site to observe the phenomena in its natural setting. I had to 
participate directly by engaging in educational excursion activities, observing critically 
the educational excursion and interacting physically and interviewing participants 
(McMillan and Schumacher, 2001, p.396). These interactive participatory roles added to 
the validity since the observations were current and real. 
A fourth salient feature of qualitative research is its descriptive nature. Since the 
phenomenon involves human nature, the questions of how and why become important. 
As McMillan and Schumacher (2001, p.397) write, “Many qualitative studies are 
descriptive and explanatory. They add value to the literature by building rich 
descriptions of complex situations and by giving directions for future research.”  
A fifth feature of qualitative research is found in its inductive nature (McMillan & 
Schumacher, 2001, pp.91-92). In this context, data is being gathered to build concepts, 
hypotheses or theories through observations and intuitive understanding. Findings 
inductively derived from data are devised in the form of themes, categories, typologies, 
concepts and substantive theory. It is imperative that qualitative researchers establish 
an intensive understanding of qualitative research and its implications.  
Creswell (2007, p.16) believed that qualitative inquiry is for the researcher who is willing 
to do the following:  
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“Commit to extensive time in the field. The investigator spends many hours in the 
field, collects extensive data, and labours over field issues of trying to gain 
access, rapport, and an ‘insider’ perspective. 
Engage in the complex, time-consuming process of data analysis – the ambitious 
task of sorting through large amounts of data and reducing them to a few themes 
or categories. For a multidisciplinary team of qualitative researchers, this task 
can be shared; for most researchers, it is a lonely, isolated time of struggling with 
the data. The task is challenging, especially because the database consists of 
complex texts and images. 
Write long passages, because the evidence must substantiate claims and the 
writer needs to show multiple perspectives. The incorporation of quotes to 
provide participants’ perspectives also lengthens the study. 
Participate in a form of social and human science research that does not have 
firm guidelines or specific procedures and is involving and changing constantly. 
This complicates telling others how one conducts a study and how others might 
judge it when the study is done”.  
 
3.4   BASIC OR GENERIC QUALITATIVE INQUIRY  
Basic or generic qualitative inquiry seeks to discover and understand a phenomenon, a 
process or perspectives and worldviews of the people involved (Merriam 1998, pp.11-
12). The  educational excursion was used here as a focal point of the research work as 
BEd first-year students engaged in it to enhance their professional development. 
Observations, interviews, recordings of events and activities (see attached appendix A, 
B and C) constituted triangulation, which is the use of multiple forms of data collection to 
increase reliability. Full participation of students and staff, including MEd mentor 
students, provided a valuable source of data for the research, whilst my participation 
and involvement also provided primary sources of data.  
  
48 
 
3.5  THE ROLE OF THE RESEARCHER IN QUALITATIVE RESEARCH 
The role of the researcher in the context of qualitative research work is centred on the 
understanding of social phenomena from the perspective of the participants, that is to 
record their interpretations of reality. It is on these grounds that a qualitative researcher 
differs from positivists, who claim to study a reality independent of individual experience. 
A researcher in a qualitative study is unable to study the phenomenon independent of 
personal, cultural and social settings or as Welman and Kruger (1999, p.181) state: 
We cannot detach ourselves from the presuppositions of our cultural inheritance, 
especially concerning the philosophical dualism (between the observable body 
and the tangible mind) and our glorification of technological achievements. 
During the educational excursion, I, the researcher had to observe reality as perceived 
by participants in an interactive social role, bound within the setting of the research. 
During the educational excursion, I had to participate and interact fully with the student 
teachers, crossing certain language, cultural and racial barriers. This was significant 
since students’ rich knowledge backgrounds could be shared in order to understand 
perceptions underlying teaching and learning by various cultures and races. The role of 
the researcher in this context is more dynamic and fully integrative, though as McMillan 
and Schumacher (2001, p.396) argue, it varies from the more traditional neutral stance 
to an active participatory role, depending on the selected research approach. 
Being assigned the role of leading a group of young BEd student teachers on the 
educational excursion afforded me the opportunity to play a role of both learner and a 
mentor. I was in a position to internalise the perspectives of student teachers. The role 
of caring and respect allowed for a climate of ice breaking and rapport. The interview 
gave participants a relaxed and warm, welcoming atmosphere, as they were at ease to 
accommodate me and I could fit well into their setting. As Mertens (2010, p.253, citing 
Warren, 1988) writes: “... many times the role of the researcher is assigned by the 
participants in terms of what they see as his or her proper place in the social order” and 
she suggests that a researcher ask “... can I function effectively with this role?” 
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Qualitative researchers are often overwhelmed by voluminous and diverse information 
related to human conduct, and as McMillan and Schumacher (2001, p.396) note, the 
qualitative researchers may become “immersed” in the situation and the phenomenon 
studied. It is therefore, important that I as the researcher was skilful and well-directed in 
recording data that was applicable to the topic of the research, listening and observing 
skilfully, while participating in the process of the research. This skilful attitude of careful 
recording of data plays an important role in advancing the validity and reliability of the 
research findings. 
 
3.6  DATA COLLECTION METHODS 
According to Creswell (1998, p.110), data collection is a series of interrelated activities 
aimed at gathering information to answer emerging questions. Merriam (1998, pp.69-
70) explains that bits of data are actually ordinary pieces of information in the 
environment that become scientifically noteworthy because of the researcher’s selective 
interests and perspectives. This section examines the various methods used to collect 
the data. Although all of the following data collection techniques were valuable in 
contributing to this research report, more emphasis and focus has been placed on 
feedback evaluation forms and interviews. However the former has been highly central 
in capturing data on the professional development of first-year BEd students after 
Golden Gate Educational excursion. 
 
3.6.1  Interviews 
Interviews are one of the most significant data collection techniques to understand the 
lens through which participants view the world. Maree (2007, p.87) defines an interview 
as a two-way conversation, in which the interviewer asks the participants to collect data 
and to learn about their ideas, beliefs, opinions and behaviour. It is on this basis that 
Opie (2004, p.111) argues that interviews should encourage participants to develop 
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their ideas, feelings, insight, expectations or attitudes, in so doing “[allow] the 
participants to say what they think and to do so with greater richness and spontaneity.” 
During the educational excursion, it was appropriate for me as the researcher to 
conduct open-ended interview questions. Maree (2007, p.87) asserts that open-ended 
questions often take the form of a conversation with the intention that the researcher 
explores with the participant her or his ideas, beliefs and attitudes about certain events 
or phenomena, therefore the questions were unstructured. Unlike structured interviews, 
these require the interviewer simply to suggest the general theme of the discussion and 
pose further questions as they arise in the spontaneous development of the interaction. 
As the term suggests, the unstructured interview does not provide any direction or 
structure to the interview. For Opie (2004, p.118):  
It doesn’t take much extrapolation to see that the unstructured interview just 
intensifies the problems of focusing the mind of the respondent on the issues 
during the interview, the researcher bias and time required for the analysis and 
interpretation of data collection.  
Welman and Kruger (2001, p.188) believe that interviewers should be extremely careful 
not to suggest certain responses in the way in which they phrase their questions, for 
example, by asking leading questions. 
The nature of the educational excursion, in which student teachers were divided into 
groups, made it possible to utilise focus group interviews, providing an opportunity to 
collect in-depth quality data about a group’s perceptions, attitudes and experiences on a 
defined topic. Maree (2007, p.90) clarifies the misconception that may arise between 
group interviews and focus group interviews:  
… with group interviews, a group of participants are asked a set of semi-
structured or structured questions without debating or arguing about the 
responses being generated. In focus group interviews, participants are able to 
build on each other’s ideas and comments to provide an in-depth view not 
attainable from individual interviews. 
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Unequal participation of members in a group may pose a disadvantage and the 
information collected be biased. I therefore planned and organised the interview 
process in such a way that the degree of subjectivity was reduced by ensuring 
maximum group participation through a set of rules followed in relation to a topic vividly 
explained to participants. In the view of Welman and Kruger (2001, p.189) the following 
phases are necessary for a researcher when conducting a focus group interview: 
• The researcher introduces the topic to the group 
• The researcher sets rules, for example, that only one person should speak at a 
time 
• Each participant (in turn) makes an opening statement regarding their 
experiences of topic 
• The researcher guides the open group discussion, for example, “most people 
were mentioned in 2, but how does that fit in 4?” 
The researcher should consistently keep focus and direction in the interview, and the 
interview goal in a focus group is to arrive at an answer to the research question. Maree 
(2007, p.91) writes that “...it is important to remember that the focus group is not a 
natural setting, even when groups of friends or colleagues are convened in a natural 
setting such as participants’ homes or a workplace cafeteria.” Questions asked should 
therefore provide the researcher with valuable insight from meaningful group 
interactions.  
Mertens (2010, p.370) elucidated on the characteristics of questions for focus group 
interviews as delineated by Kruger (2003) and Kruger and Casey (2000) as follows: 
• Usually, focus group interviews include fewer than 10 questions and often around 
5 or 6 in total. 
• Focus group interviews use open-ended questions. So instead of asking, “Does 
your child play at the playground?” ask, “Where does your child usually play?” 
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• Avoid using “why” questions. These questions can set off a defensive reaction by 
the respondent. Modify the question, such as “What prompted you to want to 
participate in the program?” 
• Carefully develop the questions. Brainstorming sessions with colleagues or 
audience members is one way to generate questions. Many questions can be 
generated this way, and then priorities can be established to determine critical 
questions. 
• Establish the context for questions so that participants are ready to respond. 
Provide enough information in each question so that the participants understand 
what you are asking for. 
• Questions should be arranged in a logical order, sometimes from general to 
specific. 
Based on the preceding section, the following questions were used for the focus group 
interviews, validation of each of which is made in Chapter 4 (4.3). Observations were 
also a significant part of the research process. 
First Question: How different is your perception of teaching since your enrolment with 
University of Johannesburg Education Faculty? 
Second Question: What kind of a teacher, in your opinion, would you regard as being 
professional? 
Third Question: Elaborate your views on the new curriculum. 
Fourth Question: What is your understanding of learners with learning problems? 
Fifth Question: What is your general impression of this educational excursion? 
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3.6.2  Observation 
Observation can be said to be an innate characteristic of human activity, appearing 
simple in the context of everyday life. However, upon further investigation, one may 
note that observation has become one of the most important data collection methods, 
defined by Maree (2007, p.83) as a systemic process of recording the behavioural 
patterns of participants, objects and occurrences without necessarily questioning or 
communicating with them. He distinguished three types of observation in qualitative 
research that apply to a complete observer, namely: observer as participant; participant 
as observer; and complete participant. In the context of the educational excursion 
undertaken with BEd first-year students, my role was that of a complete participant. 
According to Maree (2007, p.85) the researcher in this role becomes completely 
immersed in the setting, to such an extent that those being observed do not know that 
they are the subject of the observation. 
Welman and Kruger (2001, p.185) have maintained that the extent to which the 
researcher participates in the activities of a group may vary from the situation in which 
he or she maintains a distance from the phenomenon being studied, to becoming a 
member of the inner circle of the group and being fully absorbed in all group activities. 
The type of observation that a researcher chooses depends on the nature of the 
phenomenon being studied, as well as on the research question at hand. However, 
Maree (2007, p.84) cautions researchers that:  
... before you use observation as a data-gathering technique, make sure that you 
have defined the purpose and focus of the observation and that you know exactly 
what you want to observe. This focus should be linked to the research question, 
or to sub-questions that guide your study. 
It was a dilemma as a researcher during the process of the educational excursion to 
collect and record the most complete picture possible of the educational excursion or to 
participate fully in the process. As a participant, I was obliged to capture salient issues 
relevant to the educational excursion goal. As Maree (2007, p.85) cautions:  
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In recording your observations, you should capture two dimensions: your 
description of what you have observed (i.e. thick descriptions of what actually 
takes place - which should not include any judgement) and your reflection about 
what happened (your own thoughts or ideas of what was observed.  
In trying to elucidate the researcher’s role in the data collection technique of 
observation, Welman and Kruger (2001:185) argue that researchers have to perform a 
dual role: “one of experiencing the activities of the group and the other of observing and 
recording his or her experiences.” It was essential for me to utilise other data collection 
instruments to validate information acquired through interviews and observation. In the 
context of this research, participants’ behaviour and conducts, including the programme 
and setting of the educational excursion, were closely observed. Recordings of each 
event and observation were accurately made (Refer to Chapter 4).  
 
3.6.3 Feedback Evaluation Forms 
Feedback evaluation forms (refer to Appendix C) given to students served as a rich 
resource on how student teachers perceived the teaching profession. These also 
served as important data, where participants reflected critically on teaching as a career. 
The concept of critical reflection is highlighted by Mezirow (1990) in his theory of 
transformative learning, in Welton (1995, p.45) who further noted that critical reflection 
is the reflection on the origin, nature and consequences of our thoughts.  
The following sections of the feedback evaluation forms were important for the purpose 
of this research report: Section A: General Overview, Section B: Assessment of the 
programme, Section C: Reflection on your Personal growth as an Educator, Section D: 
Comments. In section A and B, participants were required to allocate a five scale rating 
of excellent to very poor on each of the ten and twelve aspects allocated respectively. 
Section C and D dealt with individual opinions of participants about the value or impacts 
of the educational excursion.  
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Analysis and interpretation of these feedback evaluation forms will follow in Chapter 4 of 
this research report. 
 
3.6.4  Other data collection instruments 
The data collected in the process of the educational excursion was immersed to the 
degree that digital recording was considered necessary. Photographs taken on a digital 
camera helped the researcher to capture activities on sight, on each day (refer to 
attached appendixes). This helped validate verbal and written information and the 
recording and storage of data is relatively accurate and reliable, especially as it can be 
reviewed and retrieved for reflective purposes. The visual records were supplemented 
with tape recording since it is imperative for verbal and non-verbal data to be recorded. 
Maree (2007, p.85) distinguished between anecdotal and running records:  
The former refers to short descriptions of basic actions observed, capturing key 
phrases or words, and should be objective, with no self-reflective notes. The 
latter refers to detailed, continuous or sequential account of what is observed. 
A movie shown to learners played an important role in the student teachers’ critical 
reflection, and it revealed a paradigm shift experienced by the educator. This was 
relevant in assessing the change in student teachers’ perceptions on their own teaching 
practice.  
 
3.7  DATA ANALYSIS 
The nature of qualitative inquiry requires the researcher to begin with the analysis of 
data during the initial stage of research. Depending on the type of data collected, the 
researcher in qualitative inquiry is already within the phenomenon under study and may 
realise that he or she is already reviewing and reflecting data that is continuously 
emerging. Mertens (2010, p.423) noted that data analysis in qualitative studies is an 
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ongoing process, a view held also by Merriam (1998, p.151), that data collection is a 
simultaneous activity in qualitative research. McMillan and Schumacher (2001, p.461) 
assert that qualitative data analysis is primarily an inductive process of organising the 
data into categories and identifying patterns (relationships) among them. The inductive 
analysis of data implies that categories and patterns emerge from the data, rather than 
being imposed on it prior to collection. According to Lincoln and Guba (1985, in Merriam 
1998, p.179), a unit of data or bit of information should be heuristic, that is it should 
reveal information relevant to the inquiry.  
In the context of this study and in terms of data analysis in particular, the responses 
from the interviews have been thoroughly analysed through the coding system as 
shown in Chapter Four (4.2 - 4.5). Data collection techniques, such as observations and 
interviews were significant in the process towards data analysis. This analysis of data 
has been an integral part of the interpretation and collection process.  
 
3.8  TRUSTWORTHINESS, VALIDITY AND RELIABILTY 
Lincoln and Guba (1985, p.290) define ‘trustworthiness’ as the researcher’s 
persuasiveness to an audience that the findings are worth paying attention to or taking 
account of. They further explained that researchers found it useful to pose questions to 
themselves about truth, value, applicability, consistency and neutrality. According to 
Merriam (1998, p.198), trustworthiness depends on the extent to which the investigation 
was conducted in an ethical manner, in addition to how issues of reliability and validity 
have been addressed, according to qualitative interpretations and implications. Opie 
(2004, p.68) refers to ‘validity’ as the degree to which a method, a test or research tool 
actually measures what it is supposed to measure. McMillan and Schumacher (2001, 
p.407) maintain that validity of qualitative designs is the degree to which the 
interpretations and concepts have mutually understood meanings between participants 
and researcher. ‘Reliability’ meanwhile, refers to the consistency of measurement: the 
extent to which the results are similar over different forms of the same instrument or 
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occasions of data collection (McMillan & Schumacher 2001, p.244). Opie (2004, p.65) 
writes that it is the extent to which a test, a method or a tool gives consistent results 
across a range of settings. Lincoln and Guba in Opie (2004, p.71) have used the 
concept of trustworthiness to include credibility, transferability, dependability and 
conformability. 
Studies by both Merriam (1998) and Lacey and Luff (2001, p.22) explain that within the 
qualitative paradigm, where human behaviour is considered to be dynamic and 
interpretation subjective, it is inappropriate for the researcher to have to demonstrate 
that the methods used in the study are reliable by virtue of a quantitative definition. As 
researchers are interested in observing and understanding their participants’ reality 
constructions and meaning making, reality is therefore essentially assessed through the 
researchers’ interviews, observations and findings. 
 
3.9  CONCLUSION 
The research design that served as a working plan for this research work contributed 
significantly to the completion of this chapter and the direction of the entire research 
process. The data collection methods applied during the research process afforded me 
the opportunity to gather a large and valuable quantity of data. However, it was 
imperative to sift and select appropriate data relevant for the research report. This 
required precision, focus and diligence on my part as a researcher. The research design 
and the process of the investigation were also a learning experience that afforded me 
the opportunity to integrate cautiously with participants. The support and cooperation of 
participants, including the scholarly contribution of the faculty staff, made the research 
process and the design professionally manageable. The fact that the research report 
was largely a reflective activity of the event (educational excursion) made this research 
report more authentic and reliable since my role was both as a participant and a 
research reporter.  
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CHAPTER 4 
COLLECTION, ANALYSIS AND INTERPRETATION OF DATA 
 
4.1  INTRODUCTION 
This chapter reports on the research process in which data was collected, analysed and 
interpreted to provide comprehensive findings for the recommendations made in 
chapter 5. Questionnaires, interviews, observations and incomplete sentences form the 
core of the exposition on how data was collected, analysed and interpreted. The use of 
tables and pie graphs serve as quantitative tools for presentation and interpretation of 
the data, with coding used for classification. The initial collection technique consisted of 
feedback evaluation forms in the form of questionnaires, aimed at establishing the views 
of first-year BEd students on their professional development as a result of the 
educational excursion(refer to appendix C).  
 
4.2  FEEDBACK EVALUATION FORMS 
Questionnaires were provided to the participants (BEd First-year Students) to complete 
as evaluation forms (see Appendix C for an example), categorised into four sections 
based on the general overview (Section A); assessment of the programme (Section B); 
reflection on personal growth (Section C); and comments (Section D). The first two were 
developed in the form of a matrix, requiring participants to provide feedback on 
predetermined aspects of the educational excursion, ranging up to 10 and 12 
respectively, the latter two provided unstructured questions that allowed participants to 
articulate their views freely. A total of 76 participants served as the main participants, 
willingly completing questionnaires immediately after the educational excursion. This 
provided an opportunity for them to reflect on the educational excursion activities and, 
more importantly, the way they had contributed to their professional development. 
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Critical reflection on the experiences, as articulated in Chapter 3, was of significance in 
this respect.  
The annexure of this research report provides a sample of an evaluation form within a 
matrix, showing the scale of responses in sections A and B. The scaling of questions 
was from excellent (1) to poor (5) and participants were required to check the preferred 
responses based on their own personal evaluations. However the focus on this analysis 
of responses will be based largely on the scale of excellent and good. This provides an 
accurate and clear response of participants. It also covers the larger part of the 
responses. The actual number of participants in each question accompanied by 
conversion to percentages is provided in the table. The analysis of each section of the 
questionnaire is given below. In each aspect outlined in a section a pie graph providing 
a pictorial representation of the responses is shown. The following reflects an analysis 
of Section A questionnaires. 
 
4.2.1  Section A of the questionnaire 
In Section A of the questionnaire, 10 evaluation responses were administered, the 
aspects covered in the matrix being general issues related to the educational excursion 
that integrated aspects ranging from logical arrangements from the departure time to 
the end of the educational excursion. This section of questionnaires was particularly 
significant in providing an overview of the educational excursion from the perspective of 
the participants. It is taken that a successful programme of enhancing professional 
development of first-year BEd students, as in the case of this educational excursion, is 
vital in providing a true reflection and validity of the research results. Questionnaires in 
this section are also viewed as a reflective exercise and a learning experience on BEd 
students’ professional development in respect of planning and organisation of field trips 
or an educational excursion. The matrix on the general overview of the educational 
excursion is shown below: 
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GENERAL OVERVIEW 
SCALES 
1 = Excellent; a real strength or highlight 
2 = Good, a strong feature 
3 = Average; satisfactory 
4 = Poor; not on standard: I am slightly disappointed 
5 = Very poor; needs drastic improvement 
Table 4.1: General overview of themes 
   Excellent Good Average Poor Very 
Poor 
 
A General 
arrangements/logistics 
29 37 9 1 0 76 
38% 49% 12% 1% 0% 
B Transport to Golden 
Gate 
41 24 7 1 0 73 
56% 33% 10% 1% 0% 
C Meals at Golden Gate 22 35 17 0 0 74 
30% 47% 23% 0% 0% 
D Sleeping 
arrangements at 
Golden Gate 
26 36 10 0 0 72 
36% 50% 14% 0% 0% 
E Visit to Basotho 
Cultural Village 
27 30 14 0 0 71 
38% 42% 20% 0% 0% 
F Academic Programme 
in general 
27 37 11 0 0 75 
36% 49% 15% 0% 0% 
G Evening Programme 
arranged by MEd 
Students 
27 37 11 1 0 76 
36% 49% 14% 1% 0% 
H Social Programme/ 
Special Events 
34 30 9 1 0 74 
46% 41% 12% 1% 0% 
I Study Guide 49 25 0 0 0 74 
66% 34% 0% 0% 0% 
J Staff Attitudes 43 24 9 0 0 76 
57% 32% 12% 0% 0% 
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A. General Arrangements/Logistics  
 
 
 
 
 
 
 
Figure 4.1: General arrangements / logistics 
A guide to the Golden Gate National Park educational excursion compiled by a member 
of staff was provided to all participants ahead of the educational excursion, consisting of 
logistical arrangements, a welcome by the Executive Dean and contents of the 
programme from day 1 to day 5. All MEd Education Psychology students served as 
mentors in addition to the full complement of faculty staff. Each day’s programme was 
scheduled to end at 20h00 and activities included a variety of games, discussions and 
knowledge-sharing. On average, 49% of participants rated the general arrangement and 
logistics of the educational excursion as good and 38% excellent, an indication that the 
programme was perceived as having been relatively well arranged and the professional 
planning and organisation by faculty staff appreciated. It is on these grounds that many 
of the BEd first-year students indicated in response to the open-ended questions that 
they would emulate and improve on this logistical arrangement in their practice as 
educators. The logistical arrangement of the educational excursion should be seen, 
therefore, as a far-reaching learning experience in their professional development. 
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B. Transport to the venue  
 
 
 
 
 
 
Figure 4.2: Transport to the venue 
The ratings reflected 56% excellent and 33% good on transport arrangements, as 
indicated by participants. The graph below indicates that most participants were content 
with the transport logistics to the Golden Gate nature reserve, arrangements for which 
included responsibility for the safety of students, which fell within the professional 
obligation of educators on duty during the educational excursion. 
 
C. Meals at the venue 
 
 
 
 
 
 
 
 
 
Figure 4.3: Meals at the venue 
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The provision of meals throughout the educational excursion was rated at 47% by 
participants as good and 30% as excellent. Individual needs were also relatively well 
catered for during the trip. Provision of meals during educational excursions, such as 
that of walking in the reserve, was fundamental to effective outdoor teaching and 
learning. The first-year BEd students reflected moderate satisfaction in this aspect. It is 
likely that the adequate provision of food energised them in the educational excursion 
activities.  
 
D. Sleeping arrangements  
 
 
 
 
 
 
Figure 4.4: Sleeping arrangements 
Sleeping arrangements were rated at 50% good and 36% excellent, with a fair attempt 
by organisers to meet the individual needs of participants. It was vital for all participants 
to have adequate sleep after a long and hectic day of activities. This aspect relates to 
the faculty framework of caring and accountability. Good and excellent sleeping 
arrangements provided adequate rest and preparation for more activities to follow, as 
outlined in the programme. This reflected foresight in planning and preparation, which is 
fundamental in contributing towards professional development.  
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E. Visit to Basotho cultural village  
 
 
 
 
 
 
Figure 4.5: Visit to Basotho cultural village 
Amongst participants, 42% rated this visit good and 38% excellent. The visit was 
fundamental in adding insight into multicultural understanding, and contributed to the 
professional development of first-year BEd students, taking into consideration that they 
are required professionally to inculcate the values of multiculturalism and diversity in 
their practice. 
F. Academic programme in general  
 
 
 
 
 
 
Figure 4.6: Academic programme 
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This item was rated by participants at good (49%) and excellent (36%). The average 
gives a subjective sense of the successful knowledge gain of participants. The inclusion 
of academic aspects in the educational excursion was meant to promote critical thinking 
skills and to effectively utilise reflection as a way of learning from experience. The 
academic programme of the educational excursion enhanced the professional 
development of first-year BEd students in the form of activities that showed learning to 
be more accessible and receptive.  Many of these students were content with the insight 
they acquired in respect of the knowledge and strategies they undertook to apply in 
practice of teaching. Details of the activities are covered in the next section of this 
chapter. 
G. Evening programme arranged by MEd students  
 
 
 
 
 
 
 
Figure 4.7: Evening programme  
Evening programmes arranged by MEd students for the duration of the educational 
excursion were rated good at 49% and excellent at 36%, an indication that the mentors’ 
support provided by MEd educational psychology had indeed achieved relative success. 
As a participant in the role of mentor I found this aspect of the questionnaire personally 
significant. Participants were looking upon mentors as their role models. In their practice 
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as professionals, the first-year BEd students would be looking upon older or master 
teachers as their mentors.  
H. Social programme / special events  
 
 
 
 
 
Figure 4.8: Social programme 
Social events were highly rated at excellent (46%) and good (41%), which appears to 
be one of the most highly rated items. It is understandable that young adults could rate 
this item so highly since social activities are generally central to their lives. Social and 
special programmes are an integral part of the education system. Professional activities 
inculcate social activities in the school situation. Learners within the school environment 
often participate in games to make learning enjoyable, therefore their inclusion was vital 
in the promotion of professional development of first-year BEd students.  
I. Study guide  
 
 
 
 
Figure 4.9: Study guide 
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The 2009 study guide compiled by Dr Josef De Beer was rated at 66% excellent and 
34% good ratings. Providing insight into the programme and details of activities, as well 
as the framework of the faculty, the guide was given to each participant. The 97-page 
guide was professionally arranged with photographs from previous educational 
excursion activities. The guide was significant in enhancing the professional 
organisation of the activities. This is part of the logistical arrangements that students 
appreciated and were content to emulate as a way of enhancing their professional 
development. 
 
J. Staff attitudes  
 
 
 
 
 
 
 
Figure 4.10: Staff attitude 
 
The professional conduct of the staff was rated at 57% excellent and 32% good, an 
aspect significant for team building and the general success of the educational 
excursion. The rating of staff attitudes was significant for the research since it related to 
professional conduct. This part of the questionnaire provided insight into the extent of 
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the professional attitudes to which participants were exposed and provided an idea of 
the practical learning experience that they acquired. 
In the above ten aspects evaluated by the participants, it is evident that the majority 
rating was scaled between excellent and good. The implication here is that BEd first-
year students were relatively content with the overall arrangement of the educational 
excursion, also affirmed by the 0% of poor and very poor ratings across all aspects. 
This revealed an appreciation of the educational excursion planning and its goals by 
students. In the context of this research, it may be deduced that the educational 
excursion was of benefit to the first-year BEd students in enhancing their professional 
development, a view that they affirmed in their questionnaires. However, analysis of the 
second section of the evaluation feedback is necessary to confirm, or refute this 
assumption. 
 
4.2.2  Section B of the questionnaire 
In this section of the questionnaires and evaluation feedback the focus of the matrix was 
on the specific activities undertaken during the educational excursion. All activities were 
planned with cognisance of the faculty framework and the outcome of the educational 
excursion reflected the activities that were to be finalised at the end of the educational 
excursion. The Golden Gate Excursion Faculty of Education guide (2009, p.5) stipulated 
the outcomes as follows: 
“During the educational excursion you should: 
• Develop the knowledge, skills and confidence to teach in a cross-curricular 
manner, using environment as a vehicle 
• Develop the skills to implement ‘shoe-string approaches’ in your teaching 
(teaching with limited resources) 
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• Develop the skills to use teaching methods such as De Bono’s hats and the 
jigsaw method 
• Critically reflect on your own teaching practice 
• Formulate goals for your own professional development as an educator 
• Come to a better understanding of the faculty’s conceptual framework, and 
unpack the meaning of ‘care’ 
• Keep a learning journal”. 
The educational excursion activities shown in this matrix are viewed here as the 
fundamental yardsticks that define the success of the educational excursion. It is by 
means of this matrix that I can view whether the first-year BEd students achieved the 
above outcome that asserts that students “formulate goals for your own professional 
development as an educator”, this outcome being of particular significance to my 
research work. The views of the participants are reflected here to indicate the extent to 
which the specific activity has been successful. In the context of this research report, 
the success of the activity is viewed as contributing to the student’s professional 
development. The matrix below shows the ratings by participants in terms of numbers 
and percentages. Analysis and interpretation of each activity follows with a closer view 
on the matrix and the accompanying graph. 
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Table 4.2: Assessment of the programme 
 
 Excellent Good Average Poor Very  
Poor 
 
A Icebreaker:  
EGG-straordinary 
Earth 
47 25 2 0 0 74 
64% 34% 3% 0% 0% 
B Environmental  
Educational 
activities 
42 29 3 0 0 74 
57% 39% 4% 0% 0% 
C Film: Freedom 
Writers 
62 9 2 0 0 73 
85% 12% 3% 0% 0% 
D Faculty  
conceptual  
framework (care) 
43 27 3 0 0 73 
59% 37% 4% 0% 0% 
E Sun cooker 25 42 5 0 2  
34% 57% 7% 0% 3% 
F De-Bono’s hats 23 38 12 0 0 73 
32% 52% 16% 0% 0% 
G Franklin Covey  
(7 Habits) 
37 27 7 3 0 74 
50% 36% 9% 4% 0% 
H Educational vision 
 (Pledges) 
49 25 1 0 0  
65% 33% 1% 0% 0% 
I Multiple intelligence 36 29 8 0 0 73 
49% 40% 11% 0% 0% 
J Newspapers/  
talk show activity 
26 42 6 1 0 75 
35% 56% 8% 1% 0% 
K Gala Awards 47 20 6 1 1 75 
63% 27% 8% 1% 1% 
L Evening 
programme: 
Olympics 
33 27 11 3 1 75 
44% 36% 15% 4% 1% 
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A. Icebreaker: EGG-straordinary Earth  
 
 
 
 
 
 
 
Figure 4.11: Icebreaker  
This activity was intended to identify and solve problems using critical and creative 
thinking. Participants were required to learn the skill of surviving with very few 
resources. 64% found this activity to be excellent and 34% good, showing a positive 
overall response. The professional significance of this activity rests on the realistic 
situation of many teaching and learning environments with meagre resources. Typical 
rural or semi-urban areas in some peripheral parts of South Africa experience 
significantly challenging conditions. This activity was of significance since many of the 
first-year BEd students can identify themselves with such conditions. The professional 
development of the educator also entails being able to improvise and conduct the 
teaching/learning environment in such a manner that learners acquire meaning from the 
learning content.  
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B. Environmental Education activities 
 
 
 
 
 
 
 
 
 
 
Figure 4.12: Environmental Education activities 
 
In this activity, participants were taught to view issues holistically, in accordance with 
Bronfenbrenner eco-systemic model as explained above, in the literature review. An 
average of 57% participants responded with an excellent rating, whilst 39% participant 
responded with good, implying that many benefited from this activity. The approach of 
the educator in a professional setting requires diverse views of the phenomenon. Using 
the environment to accomplish learning outcomes across learning areas was an eye-
opener and a learning experience for many first-year BEd students. The activity was 
derived from the Van Rooyen model (Educational excursion Guide: 2009), and was 
viewed by participants as practical and therefore enhancing towards their professional 
development. 
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C. Movie: Freedom Writers  
 
 
 
 
 
 
 
Figure 4.13: Movie: Freedom Writers 
Watching a film was a significant professional development activity since it allowed for 
increased reflection on one’s experiences and was highly inspiring to first-year BEd 
students. It dealt with the influence of the teacher on the lives of learners and showed 
how the teaching methodology was adapted to suite the lives of the learners. In it, 
learners had renewed inspiration and a changed paradigm towards schooling. It simply 
illustrated a learner-driven form of teaching approach. 
First-year BEd students were able to use the movie to construct new knowledge and to 
develop their own professional philosophies. Watching it was engaging and therefore 
much easier for participants to identify with the story. The film indicated the influence of 
teachers on the lives of learners. Prospective BEd students were required to gain 
insights that would inform their teaching practice. 85% of participants responded with 
excellent, whereas 12% responded with good. Many were significantly impacted by the 
film believing it changed their perception of some of the aspects of teaching and 
learning. One of the student teachers even responded that s/he was inspired to expand 
and widen her professional knowledge and understanding. The film brought me to 
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understand that learners require inspiration and that it is necessary to find ways to 
attract their attention and keep them engaged. 
 
D. Faculty Conceptual Framework  
 
 
 
 
 
Figure 4.14: Faculty conceptual framework 
The faculty conceptual framework states that “...we are committed to the preparation of 
caring, accountable and critical reflective educational practitioners who are able to 
support and nurture learning and development in diverse educational contexts.” The 
notion of care received special attention. During this activity the Executive Dean 
delivered the keynote address, recorded as 59% excellent and 37% good. It may be 
inferred therefore that most participants assimilated the conceptual framework as a 
philosophy worth upholding in their professional development. 
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E. Sun cooker 
 
 
 
 
 
 
 
Figure 4.15: Sun cooker 
In this activity a sun cooker was used as an alternative energy saving device. It can be 
used to pasteurise and kill germs in drinking water or to cook simple meals, such as 
‘two minutes noodles’. It is a metal box with aluminium foil inserted in a plastic film that 
serves as a solar window to reflect the sun. First-year BEd students followed step-by-
step instructions to construct their own solar cooker (Refer to the appendix A). 
This activity was meant to enhance critical thinking as well as the ability of the 
participant as educational practitioners to improvise with technical devices. The purpose 
was also to improve insight into the alleviation of global problems such as global 
warming, ozone layer depletion, acid rain, deforestation, soil erosion and health 
problems. Within the professional practice, the use of a critical thinking approach and 
the use of technology are fundamental to one’s professional development and 
functioning. This activity brought about significant knowledge and increased awareness 
of students’ creativity. The majority of participants rated this as good (57%) and 34% as 
excellent. This illustrates that participants benefited from and appreciated the influence 
of technology on daily life, including its impact upon education. 
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F. De Bono’s Hats  
 
 
 
 
 
 
 
 
 
Figure 4.16: De Bono’s hats 
 
A convergent thinking approach to problems promotes the notion of one right answer as 
a solution. However, life consists of complex situations that require more than one 
answer to problems, an approach that De Bono (1992) referred to as “lateral thinking”. It 
relates to “curiosity a positive emotional motivational system associated with 
recognition, pursuit, and self-regulation of novelty and challenge” (Egan 2002:258). It 
has always been my passion as an MEd student to encourage lateral thinking in 
learners I teach. It is unfortunate that many such learners, who provide different 
answers to those of educators, are often ignored and discouraged. 
A prospective educator in this context is required to act promptly and intelligently to 
situations affecting his/her practice. One needs to allow lateral thinking opportunities for 
learners to construct meaningful realities within their environment. Participants of the 
educational excursion were content with the activity. They had an opportunity to ‘think 
out of the box’ and participated creatively well in the activity. 52% good and 32% rated 
excellent. Participants were found to be at ease with the notion that critical thinking 
ability is crucial to their professional development. Professional practice requires 
educators to help learners in their attempt to solve complex day-to-day problems. 
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Learners need to be encouraged and taught to think critically. De Bono’s hats serves as 
a teaching methodology that the first-year BEd students appreciated as contributing 
towards their professional development. 
 
G. Franklin Covey (7 Habits)  
 
 
 
 
 
 
 
 
 
 
Figure 4.17: Franklin Covey 
 
The Seven Habits of highly effective people, as advocated by Covey (in De Beer 2009, 
p.39), are meant to encourage character change and paradigms shifts. They are aimed 
at helping people to lead their lives in an effective way and advocate the process of 
personal and interpersonal growth and development. The inclusion of this activity 
indirectly enhanced the professional code of conduct amongst students as the principles 
advocated were meant to assist individuals to: gain control of their lives; become 
focused and organised; enhance relationships; improve communication; and achieve a 
work/life balance. The indication on the data is that 50% and 36% found these habits to 
be excellent and good, respectively. The seven habits activity played a significant role in 
enhancing BEd first-year students’ perceptions towards their teaching profession. 
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H. Educational vision (pledges)  
 
 
 
 
 
 
 
 
 
Figure 4.18: Educational vision (pledges) 
 
In this educational excursion activity participants scored 65% and 33% respectively as 
excellent and good. The implication for the prospective educators was that the teaching 
philosophy that one holds determines one’s professional development and growth. The 
articulation of one’s vision is an indication of professional responsibility that is 
fundamental to professional growth and development. It was also an act of reflection on 
one’s practice, since the pledge or vision is often informed by past experiences from 
which one has learned. The articulation of the goal as stated in the responses above is 
an indication of the vision that one holds when engaged in professional practice. The 
educational vision also signifies clear professional planning and focus on activities. All 
activities in any professional practice are informed by the educational vision towards 
which one strives. 
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I. Multiple intelligence  
 
 
 
 
 
 
 
 
 
 
Figure 4.19: Multiple intelligence 
 
In this activity, 49% and 40% of participants recorded their experience of the activity as 
excellent and good, respectively. The multiple intelligence activity advocates the 
assumption that intelligence exists in different forms for different people, and has shown 
that intelligence is domain-specific, implying that one possesses exceptional abilities in 
one area or domain more than in the other. Based on the work of Howard Gardner (in 
De Beer, 2009, p.22), the activity was intended to sensitise first-year BEd students to 
the different gifts that learners have in the classroom. The implication was to bring 
awareness of different teaching approaches required in the effort to include learners 
gifted in different ways into the teaching learning environment. This activity provided 
insight into professional development for teachers.  
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J. Newspaper / talk show activity  
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.20: Newspaper / talk show activity 
 
Participants in this activity were afforded the opportunity to show their ‘talk show’ talents 
on critical issues affecting education. The activity endeavoured to promote abilities 
related to speech articulation and critical thinking, and 56% and 35% of participants 
recorded a response of good and excellent, respectively. The indication was that most 
students understood the value of promoting listening, talking and critical thinking skills in 
their teaching strategies. The activity was therefore of great significance in the 
enhancement of first-year students’ professional development. 
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K. Gala awards  
 
 
 
 
 
 
 
 
 
 
 
Figure 4.21: Gala awards 
 
In this activity, 56% and 35% of participants rated the activity as good and excellent, 
respectively. This was an activity designed to award students who constructed the most 
meaningful educational pledge, created from the faculty framework mediated by the 
Executive Dean. It was an experiential and reflective activity in which participants were 
to reflect on their acquired knowledge of the faculty framework to create their own 
visions or pledges. The awards were also a motivational endeavour, and recognition of 
the best performer enhanced the value of an educational pledge. The activity was 
significant in promoting the aspiration towards professional development in the first-year 
BEd student.  
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L. Evening programmes: Olympics 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.22: Evening programme: Olympics 
 
The evening programme of the educational excursion was administered by MEd 
students in the field of educational psychology. They served as mentors to first-
year BEd students with 44% and 36% of participants responding their experience 
as excellent and good, respectively. The participants were relatively content with 
the care that was received from their mentors. The activity reinforced the 
importance of physical training as an integral part of the school curriculum, and 
inculcated the essence of integrated teaching and learning beyond the four walls 
of the classroom. The activity therefore provided insight into the professional 
development of first-year BEd students. The social dimension of the activity was 
also significant in reinforcing racial harmony and collaboration.  
The responses in this section of the questionnaire clearly indicated positive feedback, 
with responses as poor and very poor ratings of one percent. The indication is that the 
activities were relatively compatible with the students’ need of enhancing their 
professional development, and reflected the motivation and enthusiasm that they 
experienced on the educational excursion. Based on the responses recorded above I 
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conclude that these educational excursion activities had a positive impact on the 
enhancement of first-year BEd students’ professional development. In an endeavour to 
expand the insight of this research, however, section C of the questionnaires will be 
analysed below. 
 
4.2.3  Section C of the Questionnaire 
In this section of the feedback forms, questionnaires provided to participants focused on 
reflection based on personal growth, and general comments. The following questions 
were asked and the accompanying matrix reflects the frequency of responses in each 
category. I found it relevant to focus on the four themes as reflected on the table below 
since they relate well and supplement data supplied above. Analysis of these themes 
will follow in this chapter. Refer to appendixes attached at the end of this research 
report. 
 
4.2.3.1 Reflection on personal growth as an educator  
1) Would you say that this educational excursion assisted you in your professional 
growth as an educational practitioner? Motivate your answer.  
2)  Did this educational excursion change your view on the teaching profession? (Either 
positively, e.g., letting you feel inspired by your career choice, or negatively, e.g., you 
might ask yourself why you chose this profession). 
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Table 4.3: Reflection on personal growth as an educator 
Themes Sub-themes Code Frequency  
of responses 
(A) Acquired 
innovative 
strategies in respect 
to the teaching 
profession.  
Reflection R 4 
Innovative strategies IS 21 
(B) Contributed 
greatly in changing 
attitude of first-year 
BEd student 
towards teaching. 
Caring attitude CA 9 
Boast moral BM 22 
Perspective changed PC 9 
Motivation M 8 
Team building TI 6 
Passion and interest PM 5 
(C)Indicated an 
increase of general 
knowledge in the 
teaching practice. 
Professional 
responsibility 
PR 9 
General knowledge 
gained 
GG 16 
(D) Played the role 
in changing of first-
year BEd students’ 
views about 
teaching profession. 
New attitude NA 69 
Reinforced attitude RA 23 
 
Interpretation and analysis of these questionnaires in this category were attempted as 
follows. Responses on the personal growth of an educator were classified in themes 
arranged from A to D. Since each participant was required to answer each of the 
questions stated above, the responses were rated in terms of the frequency (the extent 
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to which participants responded to the questionnaire instead of counting the actual 
number of participants). Responses to each of the themes A-D are analysed below. 
 
A. Acquisition of innovative skills / strategies for the teaching profession  
 
 
 
 
 
 
Figure 4.23: Skills 
 
It was evident from the data that the educational excursion did have an influence in 
enhancing participants’ teaching skills, with most indicating that they had acquired 
innovative strategies in respect to the teaching profession. The experience acquired 
afforded them the opportunity to use their innovative strategies in solving issues related 
to education. It is in this context that the data relating to innovative strategies shows a 
positive correlation with the problem-solving activities mentioned in the above sections.  
Innovative skills are essential in today’s teaching practice and relevant to the new 
curriculum. These are required in any professional development activity to help 
educators in helping learners to be critically reflective, dynamic and diverse in their 
thinking approach. Participants were therefore content with all educational excursion 
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activities that promoted this valuable skill. The following was one response to the 
educational excursion:  
“It has inspired me to be more independent and innovative.”  
Some had the opportunity to engage in self-reflection: 
 “It helped me to understand and reveal who I am because it enabled to notice some 
skill about myself which I didn’t realize.” 
 “...the educational excursion assisted me a lot in improving my teaching strategy...” 
 “ I learned more teaching techniques that would help me to improve the participation of 
students in my class.” 
 “The educational excursion taught me different methods of teaching...” 
 “...it did develop many skills ... I learned new skills and new activities...” 
 “...the activities that we did helped me to realise that you can teach even if you do not 
have the study material.” 
 “... It opened my eyes and made me aware of things that I did not know.” 
“... The reflection on all activities helped...” 
The graphical representation below illustrates variety of skills with which participants 
were content.  
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B. Contribution to changing attitude of first-year BEd student towards 
teaching 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.24: Attitude  
 
In this theme, most participants indicated that the educational excursion had boosted 
their morale. This is grounded on the reality that many of these young adults reflected 
their disillusionment in pursuing the teaching profession.  
The educational excursion contributed greatly to changing their attitude towards 
teaching. One of the participants articulated that: “The educational excursion assisted 
me in my professional growth as educational practitioner and the activities that we were 
doing boosted me in knowing who I am...” Many of the BEd students were now looking 
forward to a profession that would have a rewarding effect on their lives. There was also 
a strong correlation with other variables of attitude shown in Table 4.24 (above). 
Participants noticed: changed perspectives, motivation, passion/interests and caring 
attitude, whilst experiencing a boost of morale in relation to pursuing their teaching 
profession. 
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To some student teachers the educational excursion eroded the fear of the undesirables 
associated with the teaching profession. One respondent indicated that the 
“...educational excursion assisted me to overcome the fear of being in class with 
disrespectful learners; it helped me to feel that nothing can stop me to become a 
teacher”. Many felt motivated by the lecturers, who they felt had greatly inspired them: 
“... I love teaching so educational excursion made me realise things that I did not know. 
It exposed me to new and good things.” Another respondent indicated: “This 
educational excursion was very great to me because I received motivations from the 
lecturers I’m really felt so much worth to be there”. Other respondent said: “Yes the 
educational excursion has brought a positive attitude towards my vision of becoming a 
teacher”, another: “Yes it changed my view on the teaching profession positively. I now 
know I made the right choice,” while another wrote: “ It changed me positively, I’m so 
inspired and ready to go out there and be a star that shine in the darkness.”  
The following graphical representation shows a variance of positive attitudes that 
resulted from individual responses. The general impression was that participants were 
more eager than before to engage actively and passionately in the teaching profession.  
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C. Indication of an increase of general knowledge in the teaching practice  
  
 
 
 
 
 
 
Figure 4.25:  Knowledge 
 
It is clear from the above that the responses on increased general knowledge in the 
teaching practice were significant. It is also evident that the educational excursion was 
informative to participants, with one saying: “Yes it broadens my knowledge of how to 
teach and how to work with people.” Activities of the educational excursion were viewed 
by participants as valuable learning experiences that would have a lasting effect on their 
profession. One of the participants articulated: “Yes it has really assisted me in my 
professional growth, as a teacher because I learned do many things I was not aware of 
and also it has given me the faith that I have chosen the right career.” It was evident 
that students felt the educational excursion had served to augment knowledge gained 
during their formal university teaching. 
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D. Educational Excursion played the role in changing of first-year BEd 
students’ views about the teaching profession.  
 
 
 
 
 
 
 
 
 
 
Figure 4.26: View on profession 
 
It is evident from the table that most of the responses showed that the educational 
excursion had played a role in changing the views of the participants towards their 
teaching profession, with 69 indicating it had been positive. Many could not see 
themselves pursuing teaching as a profession, and to them the option of diverting to 
other career options was likelihood. One respondent said: “...before I came here, I was 
not even sure if I chose the right career. But now I know and very sure that I am in the 
right place.” Another expressed the opinion: “I was not sure whether I would make it in 
the educational world, but having undertaken this trip I now feel like a winner.” Similar 
sentiments were echoed by a respondent: “... at first I wasn’t sure whether I made a 
good decision when I joined the faculty of education and leaving my B.Com, but now I 
know I made the best decision and I am happy about it.” Another expressed the view 
that “I did not choose this (teaching) because it was my passion, somebody advised me 
to take teaching. Now I feel that I am not lost.” 
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To some participants, teaching was a career that had not previously instilled them with a 
sense of pride. One respondent said: “the educational excursion changed my view 
about teaching, I am no longer ashamed of my enemies ... I’m now positive. To this end 
the implied assumption was that the educational excursion played a significant role in 
changing the view of first-year BEd students towards the profession of teaching. 
About 23 participants indicated that they had initially pursued the teaching profession 
out of love and passion. The educational excursion further reinforced their positive view. 
These are some of the responses: 
 “I have always had a positive view about being an educator but the educational 
excursion has inspired me more...” 
 “This educational excursion has reassured me that I have made the right decision.” 
 “I have always wanted to be a teacher...” 
 “...From the beginning I wanted to be a teacher and this educational excursion served 
as an encouragement for me to be more willing becomes a teacher than before.” 
This category of questionnaires from the evaluation forms was largely significant in 
showing clearly how the educational excursion had enhanced the interests, passion and 
professional development of first-year BEd students towards teaching as a career. The 
responses articulated above are graphically represented below. 
Further responses on the views of participants are included below, in section D of the 
questionnaire. The second part of the questionnaires in the feedback evaluation forms 
required participants to indicate any of the problems experienced during the educational 
excursion. The matrix here indicates the actual number of responses and the related 
percentages in each. 
 
 
  
92 
 
4.2.4   Section D of the questionnaire  
In this section of the evaluation feedback forms, participants were required to comment 
on general issues related to their personal feelings in respect of the educational 
excursion. Personal feelings reflected by participants were categorised according to 
social and academic aspects. Participants were also required to indicate aspects of the 
profession that were personally found to be problematic. The questionnaires were 
meant to rate the success of the educational excursion, and responses were broad and 
depended solely on the personal attribute of the participants. They can be viewed in 
relation to the responses discussed in the first part of this analysis.  
The analysis as reflected in the matrix indicated two social and academic issues that 
participants enjoyed. This is in the first part of the questionnaire. The second part of the 
questionnaire required participants to indicate any of the problems experienced during 
the educational excursion. The matrix below indicates the actual number of responses. 
 
4.2.4.1  Comments on aspects of educational excursion 
1.  Please identify aspects of this educational excursion that you enjoyed the 
most. 
2. Name the aspects that were problematic. How could we improve the 
educational excursion in years to come? 
3. Any other comments: 
 
Table 4.4: Participants’ comment on aspects of educational excursion 
SOCIAL Human relation HR 7 
 Games and fun GF 76 
ACADEMIC Knowledge shared KS 11 
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PROBLEMS Logistics-time LT 36 
Logistics-food LF 8 
Relations R 8 
Facilitators 
competency 
FC 7 
Music MC 2 
No problem N 26 
 
A. Social  
 
 
 
 
 
 
 
 
Figure 4.27: Social 
 
In the context of the question related to the aspects of educational excursion that 
participants enjoyed, it is evident from Table 4.4. (Above) that the games and fun part of 
the educational excursion scored highly. The score of 76 may reflect that the 
participants were young adults who were still physically active and eager to explore. 
One respondent articulated the aspects of the educational excursion that were most 
enjoyable by saying: “I enjoyed hiking, it was very interesting.” Other respondent 
indicated: “I loved hiking, visit to cultural village, the evening programmes arranged by 
masters’ students, HIV programmes and environmental education activities.” One 
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respondent articulated: “I enjoyed all activities especially the ones that gave me 
knowledge and power.” Another respondent indicated that: “I enjoyed the lesson on 
multiple-intelligence because it helped me to know who I am and to be aware of my 
weaknesses.”  
The aspect of human relations was indicated in few responses, which showed that they 
mostly enjoyed the welcoming attitude of fellow students and lecturers. To some 
students, closeness to lecturers was a unique and special experience. Association with 
the Dean in particular was appreciated: “Since I was born, I have not seen myself sitting 
next to the Dean. I felt so much great. She made me love my career.” Some participants 
however, indicated that knowledge shared with fellow students was significant. The 
following graphical representations show preferences reflected by responses on social 
and academic activities during the educational excursion. 
B. Academic 
 
 
 
 
 
 
 
 
Figure 4.28: Academic 
It was clear from the table and the graph below that although many learners enjoyed 
sharing knowledge with fellow peers and staff; they were not enthusiastic about 
activities that appeared academic. Participants were more eager to discuss activities 
that were more interesting, open and non-academic. The influence of the outdoor 
environment is construed to be informal and non-restrictive. It was against this 
background that my observation found these activities received attention, but with little 
eagerness.  
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C. Problems  
 
 
 
 
 
 
 
 
 
Figure 4.29: Problems 
 
In relation to personal reflections on the problems that participants encountered during 
the educational excursion it is evident that logistics on time scored highly. Many 
participants were of the opinion that the rendering of some of the activities were 
compromised by a time limit, which is indicative that many were engrossed in activities 
that they greatly enjoyed. Participants were kept busy and active in the activities. The 
other highest rating was recorded by participants who indicated that they had not 
experienced any problems worth noting. One of the participants said: “Nothing was 
problematic except time.” There were other low scored ratings on problems related to 
food, one respondent expressing that, “food was a little dissatisfying because we were 
expecting to get nice food.” In general, problems mentioned were however viewed by 
many participants as trivial. 
It was during meals and free times of socialisation that I personally afforded myself the 
opportunity to interview some of the BEd students on issues affecting their professional 
development. The interviews were conducted informally but recorded to ascertain 
continuity and objectivity for analytical purposes. The following interview questions were 
administered. 
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4.3  Interview questions 
A focus group interview consisting of five participants was informally arranged during 
the leisure time. The group was relatively managed and participants were free to 
answer questions. Merton et al. (1990, p.137) write that: 
… the size of the group should manifestly be governed by two considerations... it 
should not be so large as to be unwieldy to preclude adequate participation by 
most members nor should it be so small that it fails to provide substantially 
greater coverage than an interview with one individual.  
However, the number of participants depends on the objectives of the research 
(Steward & Shandasani, 1990, p.54). It was envisaged that it was preferable to have a 
smaller number of participants as they would have a great deal to share about the topic 
and so have intense or lengthy responses to the topic of discussion. 
Five questions were asked to the group and further elaborations by participants were 
allowed. The atmosphere of sitting in a semi-circular structure and a warm conducive 
atmosphere afforded the opportunity to participate and respond with ease. We 
exchanged questions on a voluntary basis under the topic “Teaching as a profession”. 
The following questions were openly asked to individuals who responded in an 
unstructured format. I found it imperative to provide accountability to each of the 
questions asked. 
 
4.3.1 Accountability of research questions 
First Question: How has your perception of teaching changed since your enrolment 
with the University of Johannesburg Education Faculty? 
The question was randomly asked of participants in order to ascertain the gradual 
change of their attitude to teaching. The response to the question would give clarity to 
the level of impact that the educational excursion and the teaching at the University had 
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on the first-year BEd students. It was also significant to assess how student teachers 
viewed the teaching profession and to evaluate their personal drive towards teaching as 
a profession. 
 
Second Question: What kind of a teacher, in your opinion, would you regard as being 
professional? 
The question was posed to assess the students’ perceptions and model of a good 
teacher. The question was rather broad but sufficiently specific to elicit each student’s 
individual perception and value of teaching. The question would also elicit the students’ 
views of what they might refer to as a ‘bad teacher’. It would also give a personal 
reflection of teachers who had taught them in the past. This is significant in deducing 
the characteristics of a good teacher, in order to establish the professional nature of a 
teacher. 
 
Third Question: Elaborate your views on the new curriculum. 
This question addressed the students’ general knowledge on the trends that had 
unfolded in recent years, based on the curriculum. The curriculum is the core of 
teaching and the responses to this question would provide adequate reasons for the 
frustration of current educators, or perhaps the reasons for ineffective teaching in 
schools, leading to inadequate professional conduct and attitude. 
 
Fourth Question: What is your understanding of learners with learning problems? 
The question was asked in relation to my own field of work. I wanted to ascertain the 
extent to which BEd students would utilize inclusion policies in real life classroom 
experiences. This would give me an indication of the professional conduct that students 
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envisage in the teaching learning environment. It was noted that not all were intending 
to major in BEd educational psychology; however the responses would provide insight 
into development of their professional maturity since their enrolment in the degree. 
 
Fifth Question: What is your general impression of this educational excursion? 
This was a summative question in which my interest was in the educational excursion in 
general. Feedback from participants would in particular provide me with the opportunity 
to assess my own conduct and attitude in handling the group. It would provide input on 
the effectiveness of educational excursion programme for each day, since I was 
involved in the daily planning of the programme.  
Such feedback would in turn show an evaluation in the way I relate to others and in how 
they responded to my attitude. It was thus important to collect the data of the responses 
to the interview questions for report purposes. Three responses were received from the 
interview. 
  
4.3.2 Responses to interview questions 
First Question: How different is your perception of teaching since your enrolment with 
the University of Johannesburg Education Faculty? 
Respondent No 1: I never thought I would ever enrol for education. I really hated 
teaching because our teachers were never good. I changed my mind when I 
could not go anywhere and also because I received a bursary. I now love 
teaching because I realise that many problems in education can easily be solved. 
Teachers need to change the way they view teaching. 
Respondent No 2: I did not love teaching. University of Johannesburg and the 
educational excursion have changed my attitude.  
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Respondent No 3: I love teaching ever since I was at school because my parents were 
teachers and were good to me. There are several teachers I admired. 
 
Second Question: What kind of a teacher in your opinion would you regard as being 
professional? 
Respondent No 1: Is a teacher who teaches me well and does not bunk classes (sic). 
Respondent No 2: A professional teacher is one who is always punctual and helps 
learners with all his/her heart.  
Respondent No 3: I think a professional teacher is the one who love his children and 
does his work to his best [ability]. 
 
Third Question: Elaborate on your views of the new curriculum. 
Respondent 1: The curriculum is theoretically good but a little challenging to put in 
practice since resources are inadequate in some schools. 
Respondent 2: The new curriculum does not meet the needs of South Africans. I think 
it was rather prematurely implemented. 
Respondent 3: The new curriculum is good but teachers lack sufficient understanding 
of it. 
 
Fourth Question: What is your understanding of learners with learning problems? 
Respondent No 1: Learners have variety of problems ranging from home to school 
environment. Some problems are financial because some learners come from 
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poverty stricken families. I think the government must [lend] a helping hand. 
Other stakeholders must be involved. 
Respondent No 2: I think learners with learning problems are those who require 
special help from professionals. Parents need to take vital role in supporting their 
children. My brother also had some learning problems. He could not read 
effectively until a psychologist was called for intervention. 
Respondent No 3: I think these are learners who are problematic and will obviously 
lack competency in their learning. However professional help is required either 
from government or NGOs. 
 
Fifth Question: What is your general impression of the educational excursion? 
Respondent No 1: The educational excursion was good; I learned many things and 
enjoyed the activities. 
Respondent No 2: I think the educational excursion is the highlight of my stay in 
University of Johannesburg for this year. It was educative and has changed my 
attitude to education. I love it more than ever. Lecturers are good and warm to us 
(sic)  
Respondent No 3: The educational excursion has been very informative I loved the 
activities. Our mentor has been good and our lecturers are really jolly. It was fun 
to be here. I wish I could join the next group. 
Interview questions provided participants with an opportunity to reflect on their 
experiences. In the atmosphere of free will and respect, participants were able to 
respond to questions without hesitation. I collected an immersed data through these 
interviews. I found it very imperative to code and analyse this valuable data as reflected 
below.  
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4.3.3  Coding and analysis of data 
Codes are labels used for assigning meaning to information compiled during the 
research study (Miles & Humberman, 1994, p.55), and for retrieving and organising 
‘chunk’ of information. Coding entails classification of data, and for McMillan and 
Schumacher (2001, p.467), it “is the process of dividing data into parts by classification 
system.” It is therefore almost impossible to interpret data unless it is organised. The 
process of classifying data, in the context of this research study, commenced at the 
beginning of the educational excursion. During the departure I had a plan to record 
using instruments such as digital cameras and sound recorders for the collection of 
data. 
Being immersed in the subject of the research implied that I should be able to classify 
the data during the entire period of study. McMillan and Schumacher (2001, p.468) 
caution that: 
… most researchers develop a classification system while collecting data. Some 
researchers start when they have one fifth or one fourth of the data, or at least 
three sets. Other researchers begin at a convenient point after obtaining a sense 
of the whole phenomenon.  
In the context of this research study it is clear that responses varied from one question 
to another. The key note for questions asked is represented by symbol Q and symbol R 
for participants. The responses for each question is coded and analysed as follows:  
Q 1: How different is your perception of teaching since your enrolment with University of 
Johannesburg Education Faculty? 
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____________________________________________________________ 
Code     R   R   R 
     1   2   3 
Neg to Pos   .   . 
Pos           . 
          Description of codes:  
        Neg to Pos-Negative to positive 
        Pos-positive 
 
Participants 1 and 2 noted that they initially held a negative attitude to teaching. It is 
apparent that their engagement with the University, and to a large extent their 
involvement with the educational excursion, had changed their paradigm. One 
respondent noted that the attitude had been positive and had only been enhanced. It is 
therefore evident from the responses that the educational excursion enhanced and 
contributed significantly to the professional development of BEd first-year students’ 
perceptions towards their teaching. 
 
Q 2: What kind of a teacher, in your opinion would you regard as being professional? 
 
Code     R   R   R 
     1   2   3 
WHC    .   .   . 
Description of codes:  
WHC – Work hard and committed 
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It is also evident that participants assigned the professionalism of a teacher to hard 
work and commitment to duty. In the context of the participants, commitment implies 
caring and support showed by the teacher towards children. It is conclusive from the 
responses of participants that the seven habits as illustrated by Covey (2005) and used 
as an activity during the educational excursion were highly effective in enhancing an 
educator’s professional conduct. Participants cited the principles of “first things first”, 
synergy and others, as necessary in changing peoples’ paradigm. 
Q 3: Elaborate your views on the new curriculum. 
________________________________________________________________ 
Code     R   R   R 
    1   2   3 
NPG    .      . 
IRR       .     
    Description of codes:  
NPG – Not practical, but theoretically good 
IRR – Irrelevant to SA 
Two out of three participants believed that the new curriculum was not practical, 
although it sounded theoretically good. One respondent indicated that the curriculum 
was irrelevant. It is evident from the responses that participants valued the role of 
educators as curriculum developers and so were of the opinion that it was vital for the 
professional development of educators. The implication of the responses is that 
teachers require sufficient support for effective implementation of the curriculum. 
Sufficient resources of the state should be channelled towards professional 
development of educators in this respect. 
 
Q 4: What is your understanding of learners with learning problem? 
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Code     R   R   R 
     1   2   3 
LLP    .   .   . 
Description of codes:  
LLP – Learners with learning problems and require professional help. 
 
All participants to this question have a clear and much broader understanding of 
learners with learning problems. These are acknowledgement that professional 
intervention by educational psychologists is essential. Participants value the continued 
need for counselling and therapy as a means of intervention to learner problems. 
 
Q 5: What is your general impression of the educational excursion? 
 
____________________________________________________________ 
Code     R   R   R 
     1   2   3 
POS    .   .   . 
Description of codes:  
Pos-Positive 
 
All the participants on this interview question revealed that the educational excursion 
was a success, and was exciting and educational. The dedication and exemplary 
conduct of the mentors was highly appreciated. Participants of the educational 
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excursion were of the view that the educational excursion was a valuable contribution to 
their professional development. 
 
4.4 OBSERVATION 
The educational excursion process and the interaction of students were exciting to 
observe. The situation under observation was natural and without limitations. McMillan 
and Schumacher (2007, p.273) note that behaviour can be recorded as it occurs 
naturally. Participants’ behaviour and conduct were continuously observed. 
 
A) Participants ‘behaviour and conduct 
During the educational excursion, all participants were divided into smaller groups, 
formed by about 20 participants who were in turn sub-divided into very small units of 
about five. The rationale for such group formations was to facilitate group activities and 
manage professional conduct. General rules for good conduct were laid down soon 
after the groups were formed on arrival. These included, inter alia, respect for each 
other’s opinions, the use of commonly understood language, constant adherence to 
punctuality, respect for each other’s privacy and the right to articulate and criticise one’s 
ideas. It is according to these ground rules and organisational settings that I was in the 
position to observe my participants’ levels of behaviour and conduct. It indicated some 
salient professional characteristics that student teachers display and cherish. 
However, professional characteristics are diverse and are, on a deep level, conduct that 
student teachers acquire. As Banks and Mayes (2001, p.202) assert: 
… professional characteristics are deep-seated patterns of behaviour which 
outstanding teachers display more often, in more circumstances and to a greater 
degree of intensity than effective colleagues. They are how the teacher does the 
job, and have to do with self-image and values, traits or the way the teacher 
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habitually approaches situations and at deepest level, the motivation that drives 
performance. 
A high level of professional planning and organisation of the educational excursion by 
the faculty was noted. The five-day programme set out for the educational excursion 
included the agreed code of conduct that participants were obliged to follow. As 
stipulated in the Educational excursion Guide (2006, p.7), the code of conduct outlined 
when participants board the bus on the first day stipulated that: 
i. I will respect fellow students and the UJ/SANPARKS staff. 
It was imperative to instil the culture of respect to all participants in the camp. No 
activities would be functional if a climate of disrespect prevailed. Respect is 
fundamental to any professional conduct, and that for others underpins everything that 
the effective teacher does. As Banks and Mayes (2001, p.203) write: “An effective 
teacher explicitly values others, and values the diversity in the school community, and 
retains their respect of others even when sorely tried.” 
All students had to embrace the concept of respect for others as part of their 
professional code of conduct. It was vital to show respect to all UJ and SANPARKS 
staff members. Members of SANPARKS were equally important to the UJ staff 
members, providing environmental education and orientation to the territory that was 
unknown to the UJ participants. They also provided clean and well-arranged 
accommodation and meals and their invitational attitudes displayed a respect for all 
visitors. 
ii. I will not have any drugs in my possession. I will use alcohol responsibly. 
The use of toxic substances would be detrimental to participants’ health. It was intuitive 
to all participants that the use of drugs is illegal. However, the use of alcohol was 
allowed but kept to a minimum level. It was evident that the conduct in this respect was 
fairly satisfactory since no incidents of misbehaviour were reported. 
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iii. I will obey the orders of the UJ/SANPARK staff. 
The concept of respect to others encompasses the notion of obeying orders when given 
by authorities. I was in charge of a group that showed respect and willingness to carry 
out orders for the well-functioning of the programme.  
iv. As an environmental literate person, I will not pollute the park with litter, and I 
will not harm or collect any plants or animals. 
The logical assumption carried throughout the educational excursion was that 
participants were environmentally wise. This implies that they conducted themselves in 
a professional way by keeping the environment clean at all times. They would not 
pollute or endanger animals and plant species. To this end, all educational excursion 
participants were observant of basic rules of taking care of the environment. No obvious 
cases of environmentally unfriendly conduct were reported to authorities. 
v. I will not make myself guilty of any sexual harassment. 
This stipulation was imperative if one considers the dynamic of gender and age of  
participants in the educational excursion. Participants were young BEd first-year 
students who might commonly be assumed to be sexually active. No incidents 
occurred.   
vi. When the programme ends at night, I will respect other peoples’ right to a 
good rest, and I will not make noise. 
This rule was followed to a satisfactory degree. Good rests in the night would prove 
significant for physical readiness for the many activities that were to follow in the 
oncoming day. 
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vii.   Dr. Josef de Beer carries overall responsibility for this educational excursion. If 
any conflicts develop, I will discuss it with him, and accept his judgement in the 
case.  
It was imperative in the context of maintaining order, to report issues to a single official 
who takes the final settlement in case of conflict. In an attempt to maintain harmony in 
social interactions, Dr. Josef de Beer was nominated to oversee disputes. 
From my observation, the participants’ behaviour and conduct was satisfactory, 
although no quantitative record was compiled on participants’ conduct. The code of 
conduct as earlier outlined in this report has been adhered to. There was little deviation 
from the code of conduct, since the departure day of at 07h00 from the APK Campus.  
 
4.5 CONCLUSION 
This chapter provided a detailed analysis of data collected through feedback evaluation 
forms, interview questions, observations and incomplete sentences. However, the 
former data collection technique has been extensively used because it provided 
feedback report on several aspects of the educational excursion. It was also conducted 
as a reflective exercise after the educational excursion. The triangulation of data 
collection techniques has added value in enhancing the authenticity of this research 
report. The photograph images on the appendix have been a valuable memo for future 
reference. The collection, analysis and interpretation of data as outlined in this chapter 
serve as a forerunner to the findings, recommendations and conclusions of the next 
chapter. 
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CHAPTER 5 
DISCUSSION OF THE THEMES FROM REPORT FINDINGS, 
RECOMMENDATION AND CONCLUSION 
 
5.1 INTRODUCTION 
The purpose of this chapter is to provide a synopsis of findings deduced from the 
collection, analysis and interpretation of data. My full engagement in the educational 
excursion process has afforded me the opportunity to report on direct observation of the 
phenomenon, which has in turn enhanced the authenticity and validation of findings. In 
addition, my role and expertise in the field of educational psychology have entrenched a 
different paradigm of viewing the educational excursion in the context of first-year BEd 
students. It is in this context that my findings and interpretations of the research process 
have carried such a balanced research report of the educational excursion activity. This 
chapter is structured in the form of themes as addressed in the previous chapter. For 
each sub-theme, findings and recommendations are explored. This has been made in 
such a way that precise and robust attention to details of each aspect of the excursion is 
provided.  The point of departure will be on salient areas as deduced from the 
evaluation feedbacks and the integration of data from other data collection techniques. 
 
5.2 DISCUSSION OF THEMES FROM FINDINGS 
5.2.1 Personal growth as an educator 
A) Innovative strategies 
Many first-year BEd students have showed keen interest in enhancing their professional 
practice, which is indicative of their desire to reach optimum performance in the 
teaching practice. The evaluation feedback showed that many participants want to 
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teach effectively, and associate professional growth with effective teaching strategies 
and approaches. Many are of the opinion that good teaching methods would make them 
enjoy teaching, thus, learning how to teach and adopting alternative strategies to 
conservative methodologies have been exciting revelation to many. One of the 
participants indicated that “the educational excursion showed me different methods of 
teaching… it really taught me how to teach.” Another student expressed content by 
saying “…now I know that I can teach in a far … better way.” 
B) Inclusion 
The activities of the educational excursion instilled further insight into the approaches 
for teaching learners of differing personalities. From the psychological point of view, the 
educational excursion activities and teachings were inclusive. The activities such as the 
sun cooker, De Bono’s hats and the evening programmes of the Olympics were 
accommodative to all students. They enhanced participation and fun that included all 
students without any form of discrimination. To a great extent, the teaching activities 
embraced affective, psycho-motor and cognitive domains of learning. Doing while 
learning with fun was the mode of the educational excursion activities, and any barrier 
to learning was carefully discouraged so as to maximise learning potentials.  
A barrier, as defined by Landsberg (2005:4), is “an obstacle or circumstance that keeps 
people or things apart, it prevents communication and bars access to advancement.” 
The educational excursion activities fully translated the idea that a student in a 
professional practice should at all cost promote the approach of inclusivity. Although the 
concept of inclusion can vary widely, depending on individual perspective, the assertion 
by Mittler (2000, in Landsberg, 2005:4) has associated well with my observation of the 
educational excursion. Inclusion in this context is based on the value system that invites 
and celebrates diversity arising from gender, nationality, race, language, socio-
economic background, cultural origin and level of educational achievement or disability. 
First-year BEd students felt a sense of belonging. The university staff members and the 
MEd students showed an open attitude to junior students. They demonstrated the 
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caring and accounting attitude as advocated in the theoretical framework of the 
Education Faculty. The socio-economic, cultural and language barriers were smoothly 
eroded by activities that were integrative and fun to do. Many students cited the 
welcoming attitude and free association with other racial groups and appreciated the 
faculty’s arrangement in this respect. This created a close bond between junior and 
senior students and the faculty lecturers on the other hand. 
C) Cooperative learning 
The educational excursion activities inculcated an interactive approach to learning. In 
these activities, participants exchanged ideas and, in the process, inclusivity and social 
coherence developed. Isolated and shy individuals with relatively low self-concept 
began to gain acceptance. Their self-esteem was enhanced and they became 
increasingly receptive. Landsberg (2005:71) refers to the concept of “cooperative 
learning” and cites the definition of Johnson et al. (1994) as the “instructional use of 
small groups through which students work together to maximise their own and each 
other’s learning”.  
D) Changed view  
The value of the educational excursion has been acknowledged in various comments by 
participants indicating how it changed their views on teaching. Examples were: “… it did 
change my view positively about teaching, because I used to see teaching profession 
as a profession that I don’t like…”. For another “… it motivated and inspired me, I feel 
very positive”, and “… this educational excursion has served as an encouragement for 
me to be more willing to become a teacher than before…”. 
The findings of the research revealed a remarkable excitement on the part of first-year 
students to join the teaching profession, which they felt relatively well prepared to face 
with its inherent challenges. The general understanding of many first-year students is 
that one requires a philosophical framework that will be a pillar to guide practice. To 
many the conceptual framework of the faculty appeared to be workable in schools, and 
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was viewed as a philosophical framework that one could use to develop a positive view 
of teaching as a profession.  
The framework as applied in the practical context of face-to-face teaching inculcates 
mutual respect and trust in working with learners. It supports the view of professional 
practice as creating an inviting climate of teaching and safe environment for learning. 
First-year BEd students understood the framework to be a professional statement of 
commitment, or as articulated by the executive dean: “… we are committed to the 
preparation of caring, accountable and critical reflective educational practitioners who 
are able to support and nurture learning and development in diverse education.” 
My continued observation and analysis of data has provided me with findings on which 
to base the following recommendations.  
 
5.2.2 Recommendations 
It is my earnest belief that any knowledge or experience should be quantified with 
observable action. Indeed, many programmes of the educational excursion were active 
and accommodative of all domains of learning. The physical aspects allowed for variety 
of physical movement which the fun and laughter in various games and emotional 
attraction of watching a movie appealed to the affective domain. The group discussions 
and other intellectual activities appealed to the cognitive domain of learning. However, 
in the aspect of teaching strategies, an opportunity for BEd first-year students to 
demonstrate how they teach could have added more value. 
A) Teaching demonstrations 
1. Future planning of the educational excursion activities should include 
practical, small-scale teaching demonstrations. This could be in the form 
of a simulation. Participants could be provided with the opportunity to 
interact and evaluate their own teaching strategies. Aspects to 
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demonstrate and analyse could be explained prior to the activity. The 
activity could be discussed and negotiated with participants on a voluntary 
basis to ensure a fearless environment. 
Interaction with staff members and debate arising from simulation would be fruitful and 
practical. Participants could reflect on the practical observation of reality. Academic 
input from lecturers could clearly be aligned with the way BEd first-year students 
conceptualise the teaching methodologies. 
B) Diverse in-class movie 
The movie activities were imperative and appealing, however, I strongly recommend 
some more diverse in-class movies. Other movies showing some remote disadvantaged 
schools in far villages can still be added to provide insight to city learners in particular. 
This will help in providing first-year BEd students with a much broader framework on 
how teaching and learning situations unfold in other areas beyond their borders. This 
will provide a visionary scope for the environments that may probably lie ahead of them 
in the teaching profession. Teaching environments in the remote rural schools could 
also be ideal as a class movie at the educational excursion. A robust discussion of 
differing scenarios could create interesting discussions for future educational excursion 
topics related to the professional practice. 
C) Professional updates 
In respect of enhancing the positive view about the profession, the first-year BEd 
students need to be regularly informed about trends in the profession and update 
themselves about current changes in the education system. A specialised topic related 
to professional updates on current developments could be ideal for discussions.  Other 
interested stakeholders, such as Department of Education officials could be invited to 
future educational excursions. Contemporary debates and exchange of views based on 
current issues of the professional practice could create robust discussions. However, 
the involvement of other stakeholder members of the community is highly appreciated. 
In this context the invitation of Ms Helen Greyling of Piet van Vuuren Primary School 
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helped in bridging the experience gap between the University and the school 
community. The information-sharing by people with real school experiences provided 
the first-year BEd students with an authentic feel for the school environment. 
D) Pre-educational excursion visits to schools 
A short pre-visit to one or two schools in the form of observations is recommended. It is 
recommended that first-year BEd students could complete an onsite assignment to 
guide them on relevant issues to observe. Such issues could be slotted as a source of 
debate on important topics for discussion.  In this context, first-year BEd students would 
reflect on their observations and discussions would be on shared experiences. A link 
with video recording on observation sites could be used to validate the onsite 
observation. 
The reflection of first-year BEd students indicated variety of commends on the feedback 
Questionnaire section related to the general commends. In this section, participants 
were required to reflect on aspects of the action that they enjoyed and those that they 
felt were problematic. A brief exposition of findings and recommendations will require 
attention below. 
 
5.3  GENERAL COMMENTS 
A close analysis of responses in this section has revealed that many first-year BEd 
students enjoyed the social part of the educational excursion. The area of games and 
fun, including the general social interaction among peers, were the highlights in the 
opinion of many participants. This is evident in the matrix and bar graphs shown in 
Chapter Four of this research report. 
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5.3.1 Highlight of the educational excursion 
First-year BEd students enjoyed the break from formal lectures at the University, and 
informal activities yielded excitement and stimulation for the brain in learning. Several 
activity-based programmes, such as the ice breaker, sun cooker, and De Bono’s hats, 
were reflected as highlights. 
 
5.3.2 Empowerment in challenging environments. 
The educational excursion has largely empowered first-year BEd students to face 
challenging realities of the profession. It was noted in the introductory phase of this 
research work that the majority of students have risen from appalling conditions created 
by the legacy of apartheid. Inadequate resources in schools and poorly trained teaching 
staff have left an impaired learning environment that is still evident today. Lack of 
sufficient resources is still cited by many teachers as one of the factors that hinder 
effective teaching and learning. It was indeed, a sounding appreciation by many 
students who indicated that the educational excursion provided them with knowledge 
and skills to face such challenging environments. 
De Beer, Petersen and Dunbar-Krige (2009:24) indicated that “one of the outcomes of 
the educational excursion is to awaken students to the idea that a teacher can mediate 
learning with few or little resources by adapting a shoestring approach to teaching”. 
Reference is made here to educational excursion activities such as ice-breaker, sun-
cooker and the HIV and AIDS simulation game, the last being one of the awareness 
activities and highlights that brought a change of perception to many young adults. It 
was a reflective exercise in which participants were to introspect. The reality of the 
pandemic is currently showing its adverse effects in learners who, in many cases, are 
heading families as orphans, and also ravaging the professional population. It is now 
public knowledge that the teaching profession is adversely affected, which is my area of 
concern as an MEd educational psychology student. Counselling is urgently required at 
the moment and psychological intervention and a holistic approach to teaching and 
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learning is ideal, and my appreciation of the HIV and AIDS slot in the educational 
excursion programme is grounded on this belief. 
The activity programme of HIV and AIDS was viewed as an educative campaign to all 
participants. The exchange of liquids simulated the rate at which HIV and AIDS spreads 
among all people, particularly amongst the young adult age group. In response to the 
findings based on the activity, Dunbar-Krige writes (2009:24):  
There are three main findings. Firstly, we found that the novelty factor of the 
simulation game for raising awareness about HIV and AIDS was most evident 
both during the game itself and after a period of time elapsed. Secondly, in light 
of many students naivety about the intersection of biological, socio-cultural 
economic issues at a play in HIV and AIDS infections, the game prompted more 
reflexivity about the disease and helped broaden the discussions. Lastly, the data 
revealed the disjuncture between theory and practice in HIV and AIDS education. 
Participants became more knowledgeable and empowered to deal with the perceptions 
related to the HIV and AIDS pandemic affecting society, in particular, as it impacted on 
the effectiveness of teaching and learning. 
It is important to make an overview of the following recommendations based on the 
above report. These recommendations are only meant to enhance the educational 
excursion activities. 
 
5.3.3 Recommendations  
A) Guidance and counselling 
In view of the general comments articulated by participants of the research, it is my 
recommendation that guidance and counselling activity be slotted into the educational 
excursion programme. From my background of educational psychology I argue that 
learners carry a heavy emotional and psychological burden. It could be during this 
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excursion period that students get an opportunity to talk and to be heard. They may use 
the opportunity to articulate their hidden fears related to the teaching profession or 
personal life experiences. Dryden and Feltham (1992, p.43) cautioned practitioners in 
counselling not to underestimate the importance and power of letting clients talk from 
their frame of reference. 
The contextual factors affecting a first-year BEd student have already been articulated 
in the initial part of literature review, therefore it is a miscalculation from the Educational 
Psychology point of view to assume that all first-year BEd students are well settled by 
virtue of registration. The evidence from the responses has clearly confirmed the 
uneasiness of some participants to be in the profession of teaching. 
Other issues, such as HIV and AIDS, as in the educational excursion programme, may 
be an opening platform for some participants to develop coping strategies, either as 
infected or affected individuals. A slot allocated for guidance and counselling would 
afford first-year BEd students the opportunity to view themselves and the profession in a 
much better light. It would further enhance their self-concepts and motivation to 
approach professional challenges with a positive vision. To a greater extent, first-year 
BEd students would develop their own personal philosophies related to the profession. 
One can certainly use a personal philosophy to serve as a frame of reference for one’s 
practice. 
B) Fun and games 
I submit the recommendation that fun and games in educational excursion activities 
should be promoted, and translated as teaching methods for educators to adapt. This 
should be translated as teaching methods for educators to adapt, thus helping learners 
to learn with ease and excitement. Learning in the form of games should be 
demonstrated as an alternative methods and wherever applicable. First-year BEd 
students could learn this in the context of their respective discipline. Demonstration of 
such lessons could be analysed at the camp in the form of simulation. 
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C) Time management and planning 
An activity related to time management and planning as part of professional 
development was recommended, arising from the concern related to participants being 
unable to complete their activities on time. The activity on the seven habits as 
demonstrated during the excursion programme, did illustrate the principle of personal 
management which is fundamental to professional development. Covey (1992) 
summarised the time management principle with a phrase: organise and execute 
around priorities. The focus of the activity was to enrich the young aspirant teacher 
educators to develop independent will, the power of proactive thinking and to manage 
time with the mind frame that: “things which matter most must never be at the mercy of 
things which matter least. The implication is that the first-year BEd students would view 
the professional setting environment with proper and high level planning. They would 
develop the professional conception of accuracy and objectivity in dealing with their 
practice. 
The following exposition of the report appeared in Section A and B of the feedback 
evaluation forms. More details on each activity and the analysis are therefore, provided 
in Chapter 4. The feedback evaluation detailed the assessment of the programme and 
the general arrangement of the educational excursion. 
 
5.4 ASSESSMENT OF THE PROGRAMME 
5.4.1 Balance 
A general overview will be provided here since several issues pertaining to the 
programme have already been cited. The programme showed a relative balance 
between academic and social activities. The significance of this programme is in 
reflecting a balanced perspective on professional development. Indeed, a highly 
academic inclined programme would result in a highly formalised programme that 
hinders social interaction. This balanced setting allowed for and was conducive to 
satisfactory participation. It also enhanced motivation. 
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The inclusion of a visit to Basotho Cultural Village was appreciated by many 
participants, as an outing within an outing in which South Africa’s cultural diversity is 
enhanced. Multicultural teaching and learning added value to cultural tolerance and 
understanding. It is specially noted here that the educational excursion consisted of 
participants from diverse background in terms of race, cultures, religions, ethics and 
language. A visit to a village was an experiential learning activity that was embedded in 
the minds and hearts of participants. 
My assessment of the educational excursion programme has prompted to classify my 
findings in the following two main categories. Both provide the value of the educational 
excursion in the context of my perspective as a full participant and a researcher. 
 
5.4.2 Personal reflection and growth 
The educational excursion afforded BEd students the opportunity to reflect on their 
decision for choosing teaching as a career. The importance of reflection has been 
extensively noted in the literature review of this study. The findings of this study have 
showed that many students require time and opportunity to reflect on their career 
choices. The open-ended questionnaires clearly revealed the extent to which many 
have entered the teaching profession with ill-prepared minds and ill-defined personal 
convictions. 
It is my assumption that the educational excursion enhanced students’ interpersonal 
and intrapersonal skills and reflection from within helped them question critically the 
assumptions underlying their actions and decisions. Many were in position to view the 
teaching profession from within and thus see how it related to their strengths and 
weaknesses. One of the participants said: “... Yes, because it made me realise my inner 
strengths and abilities and how to become a successful caring, accountable and 
proactive teacher.” 
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To a very large extent, many students were able to learn from others. It was this 
interpersonal relationship that enhanced reflection of one’s inner feelings and 
perceptions. Closely related to the previous response, one respondent concluded “... I 
realised through working in groups”. 
The reflection through questionnaires did change the perception of many students 
towards the genuine realisation that teaching is a profession worth choosing. The 
change of attitude as showed in the graphs of the data analysis in Chapter Four is 
clearly a valid indication that the positive view of teaching has taken the lead. There is a 
clear positive correlation between the responses of the interview and those of the 
questionnaires. One of the responses to the first question of the interview was: “I did not 
love teaching, the University of Johannesburg and the educational excursion changed 
my attitude.” When asked about their general impression on the educational excursion 
(fifth question of the interview), one learner indicated: “... I think the educational 
excursion is the highlight of my stay in the University of Johannesburg this year. It was 
educative and has changed my attitude to education. I love it more than ever, lecturers 
are good and warm to us”. 
It is evident that students have learnt that reflecting on their commonly held beliefs and 
practices can clearly provide an opportunity for transformative learning. It is also 
observed that learning from doing and learning from others provide a worthy 
experiential learning process for the benefit of all. 
 
5.4.3 Confidence and motivation 
The educational excursion provided an opportunity for first-year students to act in 
partnership with their lecturers and mentors. The increased confidence and motivation 
of BEd students is evident from the questionnaires and general observation of 
participants in various activities. The findings clearly indicated that students were 
enthusiastic in their educational excursion activities. They participated actively in all 
  
121 
 
activities appealing either to cognitive, psychomotor or affective domain. De Beer, 
Petersen and Dunbar-Krige (2009:18) write:  
... the educational excursion is meant to foster a sense of belonging in students, 
so that they can begin to feel part of the community of practice of education and 
view the faculty as their academic home. Another is that the educational 
excursion aims at providing the students with a number of positive and inspiring 
role models that they can learn from. 
The educational excursion brought a sense worth among the BEd students. It eroded 
the fear of the unknown adventure into the profession and therefore created and 
enhanced confidence to explore the profession. The educational excursion gave them 
an assurance that the university lecturers and senior students who played the role of 
mentors were available at all times. It also inculcated within them the idea that 
cooperation and good moral and human relations are vital for success. It upheld group 
co-operation above individualism, which brought in the moral dimension in professional 
development. De Beer, Petersen and Dunbar-Krige (2009:18) note that: 
In the process students learn that being a teacher in an educational community 
of practice is characterised by co-operation and collaboration, that team teaching 
and peer mentoring are important aspects thereof and that staff in the faculty 
serve as role models. (Refer to Appendix A for educational excursion 
photographs). 
The ideas of community education surely broadened the perception that the school 
environment is part of the community and should not be viewed in isolation. The school 
principal and other non-university members who attended the educational excursion 
and participated with students were evidence of this. Students were able to interact and 
share ideas with highly experienced people in the teaching profession. The partnership 
and interaction with seniors were viewed by many students as enhancing their self-
concepts and confidence to face the teaching profession. 
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The free social interaction and harmony that was sustained throughout the excursion 
period revealed to me that the educational excursion afforded students an opportunity to 
confront their subtle racialised beliefs. It is a nationwide reality that different racial 
groups still perceive each other with reservations. The same situation is noticed in 
schools in which multiculturalism exists. During the educational excursion, students had 
the opportunity to remove the racial veil and began to interact with each other openly on 
the same level. With the veil of hierarchy characterised by lecturer-student relationship 
removed, students were more than ready to learn from others and this enriched cross-
cultural interchange of knowledge. Misconceptions and perceptions about each other’s’ 
races were openly discussed, and this enhanced awareness of diversity among 
participants. From the report by De Beer, Petersen and Dunbar-Krige in CHAT 
(2009:26): 
One of the dominant themes in the data has been the awareness of 
diversity and the bias across groups, all of which can obstruct learning, if 
one holds a collaborative learning perspective. Black students expressed 
apprehension to perform public speaking for fear of critique of their 
English accent, while White students were equally apprehensive to come 
too close (emotionally, socially and physically) to students outside their 
own group and were critical of some of the Black students’ views of 
privacy and nakedness in the dormitories. All groups, including the ‘mixed 
race’ groups articulated this more intense awareness of difference in 
social conduct, conversational forms and style, awareness of personal 
private space, and so forth. 
The following is a synopsis of recommendations based on the above exposition. 
 
5.5  RECOMMENDATIONS 
It is my recommendation that first-year students be afforded an opportunity to reflect on 
the educational excursion at the end of their fourth year of study. This could be in the 
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form of a revisit or replay of video scenes of the educational excursion activities. This 
will afford them the opportunity to condense the experience, knowledge and philosophy 
they cherished. They would be able to recognise the extent of changes in their 
professional practice. Such a review or revisit will certainly keep them abreast with 
policy changes of the time. It will also reinforce personal philosophies they had adopted, 
three years after the educational excursion. This will be done to sustain the valuable 
knowledge gained during the educational excursion period. 
The involvement of stakeholders in the educational excursion remains paramount. The 
sharing of diverse experiences to aspirant educators has proved to be of paramount 
importance. It is in this context that I recommend some other stakeholders be invited. 
Curriculum developers from the Department of Education could add another dimension 
of professional development. In this way, first-year BEd students would begin to develop 
a perspective of higher authorities on issues affecting schools and learners in general. 
In addition, some other invitations could be extended to properly qualified motivational 
speakers with insight in the culture of teaching and learning. 
 
5.6  PERSPECTIVE OF THE RESEARCHER  
It is highly imperative that a researcher should gather pre educational excursion 
knowledge before commencing with the research. Information on the logistical 
arrangement of the educational excursion such as transport, meals, activities, materials 
and invites for the educational excursion should be made available to the researcher. In 
this context the researcher is able to align the planned objectives with the actual 
educational excursion activities. This will help in assessing the value of the educational 
excursion as compared to the planned activities and other logistical arrangements. I 
also recommend that the researcher should be the integral part of the planning process 
or else be a close observer in this respect. As a participant and a researcher in the 
educational excursion process the researcher needs to be objective in sifting valuable 
information from the immersed data that is at his/her disposal. Inability to apply this skill 
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will render the research report with invalid conclusions and recommendation. It should 
however, be noted that a researcher in this context should not occupy a special sit of 
being aloof from participants. Participants should not be found in a position of 
rehearsing the events to window dress the reality of the situation. In this context the 
researcher in the educational excursion will enjoy being part of the real situation and 
therefore, the research report will account real life events.   
 
5.7 CONCLUSION 
The educational excursion experience has made a contribution to the destiny of BEd 
students wishing to join the teaching profession. For some, whose careers choices were 
still ‘in limbo,’ it may have influenced their choice, as faculty staff attempted to introduce 
them to certain elements of everyday professionalism. It is encouraging to witness the 
growth of the new concepts of educational excursion, a relatively new concept at this 
institution, insofar as it is learning area-specific. The view of first-year BEd students was 
generally positive, so by implication it has made a contribution to their professional 
development. 
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APPENDIX B 
I.  LETTER TO PARENT/GUARDIAN   
Dear Parent/ Guardian 
ISC1A10 Excursion to the Golden Gate Highlands National Park 
  
The University of Johannesburg will be taking close to 300 Introduction to the South 
African School Curriculum students on an excursion to the Golden Gate Highlands 
National Park, during the period 28 March – 11 April 2009. The aims with the excursion 
are twofold: 
1. We would like our students to feel welcome in the Faculty of Education, and this 
excursion is a golden opportunity for students to meet staff members. We hope that 
many of our students, whether BEd or PGCE students, will consider continuing their 
studies on post-graduate level (BEd(Hons), M.Ed and D.Ed studies), and this excursion 
provide them with the opportunity to meet experts in the faculty, who they might not meet 
in the lecture hall during the normal academic programme.  
2. The programme will focus on teaching in a holistic, inter-disciplinary manner. We shall 
expose students to interesting teaching methods that, due to limited time during lectures, 
one cannot normally do. We believe that this value-adding will provide UJ students with 
a competitive edge over students from other universities. The excursion is thus an 
attempt to pay more than lip-service to our mission of being a caring Faculty.  
  
The academic programme will be a joint offering of South African National Parks 
(SANPARKS) and the University of Johannesburg.  
We will leave the UJ APK Campus at 07:00 am, on the first day of the excursion: 
Group 1: 28 March 2009 
Group 2: 2 April 2009 
Group 3: 7 April 2009  
We urge you to ensure that your son/ daughter is there on time, since we cannot wait 
for students who are late. We will be back on:  
Group 1: 1 April  2009, around 12:00  
Group 2: 6 April 2009, around 12:00 
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Group 3: 11 April 2009, around 12:00  
Please note that it is difficult to give you an exact time of arrival. We plan to leave on the 
last day after breakfast, but there are various factors that will determine our exact arrival 
time. Make an arrangement with your son/ daughter, that he/she contact you when we 
are 30 minutes or so away from the university, so that you do not have to wait a too long 
time in the car.The excursion is funded by the Faculty, and students were asked to only 
pay R450. Your son/ daughter will be provided with three meals per day. A number of 
lecturers will be accompanying the students, and we are making use of Elwierda Tours 
bus company.  
In the case of an emergency, you can contact us at the following numbers:  
Golden Gate National Park’s Social Ecology Department 
Tel: (058) 255-0941 /(058) 255-0907 
Fax: (058) 255-0022 
Dr. Josef de Beer: 082 923-2865. 
PLEASE: Only contact us in the case of real emergencies! Greetings will NOT be 
passed on!  
We trust that the excursion will be a valuable learning experience for your son/ 
daughter.  
Thank you.  
Yours sincerely  
  
…………………………………. 
(Dr) Josef de Beer 
  
Please submit this form to the lecturer on duty, when you board the bus on Day 1: 
  
Name:  …………………………………………… Student nr …………………………. 
My tel nr ……………………………………………….. 
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In the case of an emergency, please contact: 
Name:  ……………………………………………………….. 
Relationship:  Mother/ Father/ Guardian/ Family member/ Other ………………….. 
Contact number(s) ………………………………………………………………………. 
……………………………………………………………………………………………… 
  
In the event of me being admitted to hospital, please note the following medical 
conditions or allergies: 
……………………………………………………………………………………………… 
……………………………………………………………………………………………… 
  
I have read the Code of Conduct, and subscribe to this. I understand that, if I would make myself guilty of 
any misconduct, the University of Johannesburg will take the necessary disciplinary measures, details of 
which can be obtained from the office of the Dean of students. 
  
  
……………………………………………….. 
Signature 
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APPENDIX C 
PROGRAMME  
 DAY 1 
07:00 : Depart UJ APK Campus. 
12:00 : Arrive at Golden Gate Highlands National Park. Settle in. 
12:30 : Welcome & Logistics: 
• Word of welcome  
• Introduce staff  
o Orientation  
13:00: LUNCH 
14:00 Ice breaker: Our EGG-straordinary Earth! 
14:45: Environmental education within the context of the NCS  
      Our National Parks and Conservation (SANPARKS) 
      (We shall also focus on the use of educational games in teaching) 
16:00:  Keeping a learning journal- reflection and deep learning 
17:00:  End of formal day programme. Free time 
19:00: DINNER 
           Socializing  
20:00: Evening programme 
M.Ed (Ed.Psych) students to finalize an evening programme  
DAY 2 
06:45: Rise and shine  
07:30: BREAKFAST 
08:15: Our Faculty’s conceptual framework: being a caring, accountable and 
reflective teacher (UJ) 
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09:15: EE and Technology Education: Making a sun-cooker (part 1) (UJ) 
10:30: Environmental challenges: fire, erosion and alien invaders (SANPARKS) 
11:00: Zero-cost teaching: being resourceful if you are teaching in an under- resourced 
classroom 
11:30: EE and Technology Education: Making a sun-cooker (part 2) (UJ) 
12:00: LUNCH 
12: 45: Ecomoods  
           Cathedral Caves walk (a three hour walk. Take a water bottle along. 
The  adventurous can also take swimming costumes along, for the “swemgat”). 
16:00: Multiple intelligence questionnaires & liquorice allsorts activity 
17:30 : End of formal day programme. Free time 
19:00: DINNER 
20:00: Non-formal evening programme  
DAY 3 
06:45: Rise and shine  
07:30: BREAKFAST 
08:15: De Bono’s Thinking Hats: looking at issues 
      Does Indigenous Knowledge Systems belong in the South 
African  classroom? 
09:30: Franklin Covey – Leadership/ habits of effective people workshop (part 1) 
11:30: Depart for the Basotho Cultural Village 
12:00: Basotho Cultural Village tour & traditional lunch 
14 :00 : Depart for Wilgenhof. Stop to visit Mushroom Rock. 
15:30 : Franklin Covey – Leadership/ habits of effective people workshop (part 2) 
17:00 : Students in small groups make their educational pledges for Miss/ Mr 
Golden Gate Competition.  
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18:00: Each group nominates a candidate for Miss/ Mr Golden Gate 
      End of formal day programme. Free time. 
19:00: DINNER  
20:00: Evening programme: M.Ed students to arrange  
DAY 4 
06:45: Rise and shine  
07:30: BREAKFAST 
08:15: The AIDS game 
09:00:  REFLECTING ON THE EXCURSION: STUDENTS TO CHOOSE BETWEEN: 
A. Compiling newspapers  
B. Presenting a Talk Show  
Your newspaper or talk show (or, if your group feel like doing both, you can sub-
divide into two smaller groups) should reflect on the excursion, and the activities 
done. 
13:00: LUNCH 
13:45: Compiling newspapers/ talk show 
14:15:  Free time. Buses will leave for Clarens, for  students who need retail 
therapy!  
17:00: Mr/ Miss Golden Gate candidates doing their presentations 
17:45:   Voting 
18:00: Free time.  
19:00: DINNER  
20:00: Evening programme: The Golden Gate Awards Gala Evening  
DAY 5 
06:45: Rise and shine  
07:30: Completing evaluation forms (LUNCH BOXES WILL BE PROVIDED,   
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INSTEAD OF BREAKFAST) 
08: 30:  Leave for APK  
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